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Professional and Philosophical Platform
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My philosophy of teaching is grounded equally in my passion for education, the subject of English, and the age group of adolescence. The more experience I gain in this field, the more firm I become in my beliefs about teaching. As an educator, I hope to constantly grow in my field, welcome change, connect with the community where I teach, and inspire my students to be the best individuals they can be in every way. 

There have been several big changes in our educational system in the last fifty years. However, there has not been quite as much change as someone would expect due to the fact that many educators instinctively want to teach their students in the same manner that they were taught.  In order to improve our society and move forward, it is crucial that we become more proactive and welcoming to change. Because more and more students are starting to pursue a college education, there is increased pressure for teachers to prepare their students for this learning environment. Additionally, there is increased pressure to make sure that our students are receiving the best education possible so that we don’t fall behind with the advancements that other countries are making and can maintain a competitive edge.  The Civil Rights Movement changed our educational system tremendously through the integration of different races in one school after the Brown Vs. Board of Education trial. This was a large stride for our country, be that does not mean that racism and prejudice have been eliminated from our school. Our schools are as diverse as they have ever been, which the introduction of multicultural education in the schools is so important .Another change that is becoming very important in our school system is an increase importance of ESOL or English for Speakers of Other Languages. To help these students learn best, it is key that we use multiple means of representation, pack our lessons full of examples, model proper language in our classroom, and included guarded vocabulary amongst other techniques. Just as it is important to reach ESOL students, it is also important to reach students with disabilities in our classroom. I am fully supportive of  The Education for All Handicapped Children Act and Individual with Disabilities Education Act attempts which both strive to give students with special needs a quality education that is as close as possible to that of a student without any disabilities. This is done by placing students in the least restrictive environment and working to give them an individualized education plan. During the process of creating this plan it essential for all teachers and each child’s parent to be in close communication, so they can make the best decisions for each child’s learning. I know that despite the fact that I am not certified as a special education teacher, I will have students with special needs in my classroom and will be held responsible for making accommodations for them and guaranteeing that they are learning. Although there has been much debate about the success and failures of “No Child Left Behind”, I do fully support its intentions to hold every teacher accountable for the success of his or her students.  However, do to the fact that there was such an increased pressure for teachers to have their students perform well on standardized tests, many teachers were simply teaching their students to perform well on a multiple choice test rather than teaching them critical thinking skills which reduced the creativity and freedom of teachers had in their planning tremendously. One of the largest flaws of “No Child Left Behind” was that each state assessed its students differently, so it was impossible to compare students from state to state. Common Core attempts to address this issue.  Close to every state has adopted the Common Core standards, including Kansas which refers to them as the College and Career Ready Standards. This is incredibly beneficial to military families and families who move frequently because they should learning the same things in each state.  The Common Core attempts to set clear guidelines about what teachers across the US should be teaching their students at each grade level, but for the next few years many teachers could possibly be in a state of confusion. Another change that Common Core has brought is a push towards reading more non-fictional informative texts rather than fiction. This is a dramatic change for many English teachers like myself, but I feel that it is key to have a balance of both kinds of texts in the classroom. For example, if my class were to read a novel that took place during the Great Depression, we could also read articles about what that time period was like. 
In my opinion, one of the most crucial aspects of effective instruction is getting to know my students.  Because of this, I feel that taking the time doing getting to know my students on the first few days of school is extremely valuable. Once I know my students, I will be able to center my lessons around the things that they are interested in and promote their engagement.  Knowing your students is also important in regards to students with exceptionalities. It is important to note that in order to give these students the same chance for success, they need to be given accommodations. This could include having alternative forms of assessment or providing the student with additional forms of support. Changing the number of questions a student is given or the amount of time they have to complete an assignment is an excellent way to differentiate in the classroom.  Furthermore, I think that it is essential to incorporate variety into the classroom. Every student has the ability to learn; it just might be in a different or non-traditional way. There are audio, visual, and kinesthetic learners in every single classroom, so there needs to be opportunities for each of those learners to succeed. This is why I think it is important to have different ways to assess what students have learned. For example, students should be given a choice in projects that they can complete at the end of a unit such as write a paper, make a poster, or create a video amongst other things. Having multiple means of representation also helps to promote learning for all students. If a student doesn’t understand something they read, seeing an image or video that explains the same concept is extremely beneficial.  
Additionally, I believe that make sure students are engaged in active learning rather than passive learning is beneficial and prevents boredom in the classroom. For example, instead of having a traditional discussion where students are sitting in their seats and responding to questions, I like have my students show their opinions about certain statements by having them move to different areas of the room. After the students have moved, I know that each student has thought about the question and can call on any student to explain why they responded a certain way..  Critical thinking is a skill that many of our students seem to be lacking in today’s society. In order to promote critical thinking, I will make sure that I am asking more high order thinking questions and only asking lower order thinking questions when appropriate. The incorporation of cooperative learning in the classroom can also promote learning. Not only are students given the opportunity to learn from each other when they do this, they are also learning how to work in a group. Having students that differ in race, gender, or cultural background work together in a group helps to make them more tolerant of the diversity that they will encounter throughout their life. One of my most important classroom rules will be that each student must treat each and every one of their peers with respect. As an English teacher, I hope to encourage a tolerance of people who share different customs and beliefs this by incorporating novels about diverse groups into my curriculum. Examples of books that accomplish this goal are Things Fall Apart, an African Literature book by Chinua Achebe and The Namesake, a book about Indian culture by Jhumpa Lahiri. On the other hand, I will try my best to avoid reading texts that include stereotypes of different cultures.  
The importance of being in constant communication with students and parents cannot be underestimated. To facilitate this, I hope to update my website daily with everything that I present class, extra practice for students that are struggling, and links to resources that might be useful to them. Working with parents is key to being a successful teacher. If a parent is supportive of their child’s education, a teacher’s relationship with them is extremely valuable. I will be open to all forms of communications with my parents such as e-mails, phone calls, notes home, and face to face conversations which are most ideal. Hopefully, I can find which way works best for each individual parent. I understand that parents have extremely busy schedules and that I will need to be flexible and available both before and after school to meet with them. Furthermore, I know that visiting the homes of my students that come from diverse backgrounds can help me learn more about their culture and help me be a better educator. Parents can reveal quite a bit about why a child acts the way he or she does. Ultimately, I hope to show my students that I care about them not only as learners but as overall human beings. Simply greeting them by name each day at the door and asking them about their day can help demonstrate that I care. To  go the extra mile and show my students that I am supportive and interested in their lives, I will try my hardest to attend as many of their sporting events and other competitions that I possibly can. When a student is struggling with something, I will make it my precedence to give them help before or after school to make sure that they learn. I will make a commitment never to give up on my students are failing. Sometimes all a student needs in their life is someone who believes in them.  I will be an advocate for each of my students and their safety is one of my number one priorities. If I see that my students are being neglected or are suffering from abuse, it is my responsibility to contact someone. I will strive to be knowledge about all of the resources in my community that are available to any underprivileged children that I may encounter such as local food banks and shelters. I anticipate that my students will learn not only skills that are useful to the subject of English, but also their everyday lives.  Lastly, I want to pride myself on being the best role model possible for my students, especially for the ones that might not have the best role models in their life at home. 
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Contextual Information and Student Learning Adaptations Template
Total Number of Students in the School:   




536

School Socio-Economic Make-Up (i.e., % free and reduced lunches): 
 25%

	
	Class

1
	Class

2
	Class

3
	Class

4
	Class

5

	Grade Level/Subject Taught
	7th ELA 
	7th Adv. ELA
	7th Adv. ELA 
	7th ELA 
	7th ELA 

	Number of Students in Classroom
	24
	14
	20
	23
	24


	Contextual Information:


	Class

1
	Class

2
	Class

3
	Class

4
	Class

5
	Student Learning Adaptations:



	Gender

Number of Females:

Number of Males:
	14

10
	9

5
	11

9
	11
12
	13

11
	I will give students choice in projects that they can complete as a form of assessment because boys and girls might like different things. I will make sure I am alternating between calling on boys and girls in class to respond to questions. I will try to read a mix of books that have male and female lead characters.

	Ethnic/Cultural Make-Up

Caucasian/White:

African American/ Black:

Hispanic/Latino:

Asian/Pacific Islander:

American Indian/Alaskan Native:

Mixed:
	14

3

2

2

-

3
	12

1

-

1

-

-
	20

-

-

-

-

-
	16

3

3

1

-

1
	15

1

6

-

-

2
	I will include all students in discussion by using questioning cards. When I create groups, I will intentionally have different races in each group. I will try incorporate texts that discuss people with different cultures and beliefs. 

	Language Proficiency

Number of English Language Learners (ELL):
	2
	-
	-
	1
	2
	I will give students the opportunity to work I partners so that they can help each other. I will use visuals for multiple means of representation such as graphs, posters, videos, and graphic organizers. I will use guarded vocabulary at the beginning of my lessons to make sure that students understand key concepts. 

	Academic Performance

Students Performing

Below Grade Level:

Student Performing

Above Grade Level:
	4

-
	-

7
	-

6
	4

-
	2

-
	For low performing students, I will break projects into smaller tasks so that they are easier to complete. If needed, I will give them extra time to complete assignments or tests. I will state the objective at the beginning of each class so that students know what the end goal is. 

I will use higher order thinking questions to challenge students who are performing above grade level. I will give them opportunities to work independently and direct their own work. I will give them more difficult forms of alternative assessment.

	Students with Special Needs

Learning Disability:

Emotional/Behavioral Impairment:

Attention Deficit Disorder (ADD):

Developmental Disability:

Intellectual Disability:

Speech/Language Impairment:

Autism Spectrum:

Gifted:

Blind/Visual Impairment (VI):

Deaf /Hearing Impairment (HI):

Physical Disability:

Other Health Impairment:
	1

1

2

-

-

1

-

-

-

1

-

-
	-

-

-

-

-

-

1

4

-

-

1

1
	-

-

-

-

-

-

-

3

1

-

-

-
	2

1

1

-

2

-

-

-

-

-

-

-
	2

2

1

-

-

-

-

-

-

-

-

-
	For students when speech problems, I will allow more time for them to respond to questions and avoid intimidating questions. For students with visual impairments, I will enlarge the notes, try and be as neat as possible when I write things and offer preferential seating. For my students with hearing impairments, I will always provide written instructions to accompany my verbal instructions, give extended response time to my questions, and offer preferential seating. For my gifted students, I will have them create their own questions about a text, I will use higher level reading material, and try to move at a quicker pace. For any of my other students with special needs, I will give time extensions on projects, offer study guides, provide alterative texts that are similar to the main text, and will consider other forms of testing. 

	Military Connected Students


	1
	1
	1
	1
	-
	I will communicate with previous teachers about each student’s level if they have recently moved. I will be accommodating and flexible around times of deployment and return of parents as it can be a very emotional time period. I will be accepting of absences during those time periods.  I will reach out to these students and let them know that I understand their situation. 


Contextual Information and Student Learning Adaptations Template
(Continued)
	Student Characteristics:

	Cognitive 

There are extremely large cognitive gaps between my students. The gaps not only occur between my regular and advanced classes but within them as well. While some of my students are proficient readers and writers, others still struggle with basic spelling and grammatical structure. As a whole, my students enjoy debating different issues. They are eager to engage in discussions about current events and pop culture. They jump at the chance to relate what they are learning to their own lives and love any opportunity for self-expression. I find that they frequently know the answers to the questions that I ask but are often too afraid to share or choose an answer because they doubt themselves and have a fear of being wrong. Many of my students who are struggling in my class are doing so not because they don’t know the material, but because they have poor organizational skills. They forget things in their locker, forget things at home, forget to do things entirely, or lose their assignments. Another problem that I see with some of my students is that they race to see who can complete an assignment the fastest as a means of competition or because they don’t want to have to do any homework. A large number of my students want to be challenged. Simply asking them a number of easy “right there” questions bores them. However, they get excited when they get to offer their unique perspective on a question with multiple right answers. They are just starting to understand sarcasm, but you have to be careful because other students are still struggling with the concept. 

Physical

My students are filled with energy. The majority of my students are going through puberty and the girls are leading the way. Because some students have hit puberty and others have not, there are tremendous gaps in my student’s physical development.  Lots of my female students are starting menstruation, and I can tell that a few of the boys voices are starting to drop. Some students tower over me while others are still a foot shorter than me. Because they are growing so much during this period, food and nutrition are very important. Also, they need time to let out some of their energy with physical activity. Adolescence is a time where students need the most sleep, but they often get less than they should. Many of my students are interested in sports and are figuring out what activities they are good at. Daily hygiene is very important during this age. However, many of my students seem to be struggling with that concept.  While some boys and girls are extremely eager to interact with one another, others seem to despise having to interact with members of the opposite sex. 

Emotional 

 Being a middle schooler was a new experience for all of my students and the majority of them seemed very nervous during the first few weeks of school. The emotions of my students can change quite quickly. One moment they can be smiling and the next moment they can seem to be quiet and in a bad mood. The easiest way to tell that one of my students is in a bad mood is if they seem to complete withdraw themselves from the group. Many of my students seem very insecure and vulnerable. Their feelings are easily hurt with so much as one mean or joking comment for their peers. I have already dealt with several instances of students crying during school or at home because of teasing from other students. They frequently ask me simple questions that they know the answers to just because they want reassurance from an adult figure. Additionally, there are students that are struggling but refuse to ask for help because they are either embarrassed or want to appear like they are independent. 

Social

My students have a strong desire to be with their friends and interact with their peers. Still, many of my students have a strong desire to interact and be well liked by adults. My students want to talk to me about their sporting events, what they did over the weekend, or about their favorite show or movie. Many of my students want to act like they are quite independent of adults, but need lot guidance from them. They ask me quite simple questions that they know the answer to already just because they want reassurance. Most of my students just want to be around someone who will listen to them. My students are starting to be concerned with how they look and what clothes they are wearing, especially the girls. I saw groups of girls swarming the bathroom to use the mirror before a school dance. They want to be in constant communication with their peers through social media and texting. The emergence of cliques is starting to occur which was very visible on activity days or at the school dance when the students have a choice in who they hang out with. Most of my students really enjoy working in groups and seem quite comfortable engaging in conversation with their peers. 

Prior Knowledge and Interests of my Students 
     While my students may have learned many key terms and concepts in previous grades, their memory isn’t very sharp and review activities are quite helpful. I was surprised that many of my students struggled with identifying the basic elements of plot even though they said that they were introduced to the terms in the fifth grade.  My students might not be knowledgeable about current events in the news, but they are very knowledgeable about movies, musicians, and the latest celebrity gossip. After watching my student’s selection of book and discussing it with them, I have learned that my many of my students (both males and females) are very interested in fantasy and using their imagination. Many students are also very interested in sports. They are extremely proud to be on sports team and want to talk about their experiences with me. If they don’t seem to like sports many of them have become involved in other activities such as band, KAY club, and Student Council. Because at least three quarters of my students are involved in some sort of inside or outside of school activity, I think it is safe to say that they have a strong desire to find something they are good at and be a part of the group. The students also seem to be very interested in Kansas State University. They are at least twenty students a day wearing K-State gear and many of my students talk about going to or watching the games on the weekend. 

Implications That These Characteristics Have on Planning and Instruction.
The main thing that I have noticed about my students is that their ability level varies greatly. Therefore differentiation is key for working with this group. I need to be flexible with my students and understand when they might need more time to complete an activity or assignment. I also understand that I will definitely need to reteach many key concept that they were supposed to have mastered in earlier grade levels. Since spelling and grammar seem to be a main struggle for my students, I definitely think that weekly spelling and grammar lessons need to be incorporated into our curriculum. So many of my students have gotten used to the computer or their cell phones fixing their mistakes, but they need to learn how write well independent from other kinds of help. Furthermore, because my students are so different, I think that it is important to give them choice in what kind of assessments that they want to complete. For example, students could be given the option to write a paper, make a video, or create an art project at the end of a unit to prove what they have learned. Because my students are so social, I want to incorporate as much group work in my class as possible. Right now my students are seated in groups of four. I have already started class numerous times with a think-pair-share activity where students think about a question independently and then discuss their responses with their group members. I also have been allowing them to consult their group members for help on in-class assignments. However, because I know that cliques are beginning to form, I will form the groups for my students so that they have the opportunity to work with a variety of students. As I stated, my students still need a lot of support from adults. I hope to teach them different organizational strategies like writing in their planners and organizing their folders, but I know that they will need to be reminded multiple times when things are due. Since fantasy novels seem to be so popular for my students, I might suggest incorporating them into my future curriculum. Two series of novels that my students really seem to enjoy are Percy Jackson by Rick Riordan and Uglies by Scott Westerfeld. Because my students are so self-conscious, I try to give them as much positive feedback as possible when they do something well. A lot of my students are in desperate need of a confidence boost. One of my suggestions to help give students a confidence is by displaying their work in my classroom or having awards each quarter for most improved student. Another way that I could do this is by attending sporting events and band concerts and complimenting my students on their performance the next day. Since this is a period of self- exploration, I like the idea of starting off each of the class periods with a quick write when they can write about their opinion on a certain issues. An example would be having students respond to how they would have acted if they were a certain character in a story.. It is helping them to develop their own ideas while giving them more practice with writing as well. My Silver 7 team allows our students to eat a snack during fifth hour, and I fully support this decision because they need as much food for fuel as they can possibly get to help their growing bodies and minds stay alert during class. I remember my sixth grade teacher having us do jumping jacks in the middle of class if we seemed unalert. This seemed silly to me at the time, but now I think it is a great idea to incorporate into the classroom seeing as physical activity is so important for students in this age group. 



	Environmental Factors:

	District, School, & Classroom Environmental Factors Impacting the Quality of Education for my Students.
At Anthony Middle, 25% of students come from academically disadvantaged families. Although this number is lower than both the state at 48% and the district at 37%, it is still a major concern because it means that a quarter of our students might be lacking resources that are extremely beneficial to them being success in school. The school’s diversity is quite comparable to both the district and state with 68% of students being white. In the classroom students seem to be very tolerant of diversity and working with students of different races. However, my observance of student interaction the hallways and during free play has proven to me that there is a huge racial divide in the school. White affluent students seem to congregate with one another in several small groups, while the Hispanic, Black, and economically disadvantage students flock together. At less than one percent, Anthony Middle has a significantly lower amount of ELL students than the district (5%) and state (10%). The majority of the ELL students who are in middle school attend the other school in the district, Eisenhower Middle School. Most of the ELL students that we do have qualify as being in the advanced stage of their language development. While my fellow team members and I have only identified four students from military homes, about 20% of our students come from a military background. A large number of our student’s parents work for Kansas State University, which means that they are quite college driven when it comes to their education. 

The school strives to keep its parents informed through a monthly school newsletter and district website that contains all the upcoming events and happenings within the district. Parents can also keep in touch with their student’s teachers though Infinite Campus where they can check grades and messages from teachers. Parents are also welcomed to call, e-mail, or hold a meeting with all of their student’s teachers after school or during team planning time. Both Anthony and Eisenhower Middle school are Professional Development School, which means that students frequently have students from Kansas State that are training to be teaching in their classroom. Because of this, students are very used to having more than one adult figure in the classroom. The school also has a student recognition program called Pride Club for students who do good deeds, are responsible and maintain a good GPA. Students who are seen doing good deeds are also given “Up Slips” which enters them into a drawing for various prizes. Each homeroom teacher acts as a mentor to his or her students. The homerooms are also broken into smaller groups for weekly class meetings. Oweus Bully Prevention Program is part of these meetings and provides students with a safe space to share their voice about certain issues. There are many after school activities available to students. Extended Day Learning is offered to student during most days of the week. During EDL, students can get help with homework from teachers or catch up on any late work they are acquiring. When students go to EDL, they are given a snack which is another incentive for coming. There is an activity bus that runs after school to transport the students who stay for clubs, sports, and EDL. If students are having behavioral issues during class or are refusing to do work, they can also be assigned a lunch detention. For students who just can’t seem to strive in regular Language Arts or Math Classes, there are remedial courses available for these students. Students who are struggling with Math are assigned a Math Lab for extra support and students who are struggling with reading have Read 180 available to them.  A resource class is also offered to some of our students who have unique needs. Our school has a full time nurse, social worker, and counselor. The social worker and counselor are extremely knowledgeable about the at risk or troubled students within our school and are a wealth of useful information. All teachers have an iPad and computer in their classroom and students have access to three computer labs within the school. In my classroom, there is document camera and interactive white board. However, we have not been able to receive assistance to get this technology to work for us, so much of our technology is quite useless at the moment because the district lacks sufficient support. In our Language Arts class, there is only a classroom set of textbooks, so all reading that is done in them has to be done in class for the most part. However, students do have access to an online textbook that offers different support materials for students who are struggling.  

Community and Family Environmental Factors Impacting the Quality of Education 

Although there are many low-income families in Manhattan, there are also many resources to help these families. The Flint Hill Bread Basket helps to feed families who cannot do so themselves with their emergency food pantry. Also, the Douglas Center offers free tutoring (often from pre-service K-State students) several times a week in every subject. The University for Man at Kansas State University, and the Boys and Girls Club also offer tutoring programs. There are parent teacher conferences three times a year along with a Back to School Night, which tries to help keep parents as involved in their child’s education as possible. Our team is very flexible and accommodating to the different schedules that parents have and is available to meet with parents before school, during our team planning time, and after school as well. We have a pretty large turnout at Back to School Night which shows that many of are parents want to be very involved in their child’s education. Our school recognizes that the transition of students from elementary to middle school can be very difficult so there is an orientation available for 7th grade students. Community groups such as the Kiwanis award a student of a Month and so does Pespi. Furthermore, there are opportunities for our students to participate in community service projects and events. Staff members can also nominate a student each week for Student of the Week. The school social worker had made me aware that there is quite a divide between the students from Ogden and Manhattan. Families from Ogden live further away and are typically more at risk than those from Manhattan. 

Implications These Factors Have on Planning and Instruction.  

Because I have already noticed a slight racial divide within the school, I will definitely be incorporating multicultural education into the classroom. When I create student groups, I will purposely include students from different races so that they learn to work together. I will be making special note of the select students who seem to come from at risk families. Because their parents might not play a very active role in their education, I need to make myself even more available to help these students. I am trying to make a connection with these students by simply engaging in casual conversation with them and asking how their day is going. If I see that they are struggling, I will personally seek them out and ask them to come to EDL so that I can work with them.  Working with the school guidance counselors might be very useful with some of these students. I have been very conscious about not assuming that students have certain materials at home. For example, when I told my students to finish their reading assignment at home with their online textbook, I made sure to tell students that if they thought that accessing the internet from home would be a problem they could checkout a classroom textbook instead. Also, I know that I will not be assigning any projects to my students that involve them purchasing materials. Some of the families on my team have trouble putting food on the table and clothes on their children, so buying their child materials for school might be a cost that they cannot afford. Having flyers available in my classroom for the different tutoring programs that are available to students or handing them out during parent teacher conferences might be useful. I think that many parents would be appreciative of this assistance, but they simply do not know that these types of programs are available to their student. I only have a few military families on my team, but I want to make them feel as welcome as possible. I thought that I could perhaps show my support for these families by having my homeroom class write letters to soldiers overseas or hold a drive for supplies to make them care packages. I will also be very flexible and understanding of any of these students being absent during times of deployment and return. Perhaps we could also learn about the countries where my student’s parent(s) are stationed as well.  I hope to take advantage of the extremely helpful librarian that the school has, she is amazing at finding books for almost any student. Getting students to read can be quite a challenge, but she is easily able to suggest numerous books to a student immediately after they tell her what they are interested in. Even though my few ELL students do not seem to be struggling currently, I am a firm believer than techniques that help ELL students actually help all students learn.  Bolding key words and instructions on my worksheets and using multiple means of representation when I am presenting new information are ELL techniques that are beneficial to every single one of my students. Since my students seem to be very interested in anything that has to do with K-State, I also plan to incorporate material about K-State into my curriculum. Since there is such a push towards reading non-fiction and information texts in the schools, I think that having my students read an article about Bill Snyder or anything to do with K-State sports would really spark their interest. 




Contextual Information and Student Learning Adaptations 
	Focus Students Information


	
	Description of Student using information from the Contextual Information & Student Learning Adaptations
	Why I selected this student 
	What I found out about this student , addressing characteristics from the Contextual Information and Student Learning Adaptations
	Implications for this student 

	Student A
	Student A is an African American male who is performing below grade level. He had the third lowest MAP score for reading on our team with a 9% score. This student lacks self-motivation skills and needs prompting in order to complete his daily assignments. He currently has a paraprofessional with him in the classroom to help deal with his severe ADHD. His ADHD is the inattentive type. He is unable to concentrate and focus for long periods a time, which is a crucial skill for success at the secondary level. He comes from an at risk family as well. He has an IEP.  His IEP objective states that he will improve attending skills in a variety of educational settings with 90% within 36 weeks based upon observation by a teacher.
	This student is very pleasant to work with and actually seems to enjoy reading. He has been finishing numerous books from the library, but he must not be comprehending them because he never receives a passing grade on his AR tests. However, he is extremely behind academically, needs help on all of his assignments, and requires almost constant attention.
	Cognitive

He is far behind other students in terms of his reading and reading comprehension skills.  He cannot complete tasks quickly and has trouble starting tasks on his own. 

Emotional

He always appears to be happy and smiling. At first he did not appear to be self-conscious about his intellectual problem, but I have started to see him feel embarrassed about having to check out very low level books from the library. He wants to read the same books as everyone else but knows that he needs to work up to reading them. 

Physical

He seems slightly more developed than the rest of his male peers, but has still not peeked in terms of puberty. He seems to struggle with some weight issues. 

Social

He seems more comfortable conversing with adults than his peers. He does not seem to have many friends, but is comfortable working in a group setting. He has no trouble asking for help from me or the para in the classroom that assists him. 


	I think giving this student frequent opportunities to work in groups is extremely helping as other group members help him stay on task and motivate him. Group work will also help to build with student’s social skills with students his own age.  He seems to be more motivated with hands on activities rather than just sitting in his desk quietly all period. He definitely needs extended time to complete some assignments. I might recommend him taking tests in an alternative setting so that it is easier for him to concentrate. He needs lots of oral cues and prompts. Giving him a guided note sheet where he can fill in blanks during a lesson would be useful. Using a highlighter to identify key words and phrases would also be beneficial. I’ve been trying to check his assignment notebook each day to make sure that he his building his organizational skills. On large assignment, this students seems to benefit from being removed from the classroom and completing his work by working one on one with a paraprofessional. This is because the para can reword the directions and present them in a different way until he understands what he is supposed to do.  Breaking my large assignments into smaller tasks for this student might also be helpful and make assignments appear less daunting. Giving this student a study guide at the end of each unit might be helpful too so that he knows exactly the skills that he needs to master. I might also consider giving this student a chance to redo certain assignments and correct their work. Hopefully he can learn from his mistakes this way. 

	
	Describe this student using information from the Contextual Information and Student Learning Adaptations
	Why did you select this student?
	What did you find out about this student?  Address characteristics from the Contextual Information and Student Learning Adaptations
	Based on this information what are the implications for this student’s instruction?

	Student B
	Student B is a white male who suffers from depressions and is on medication for it. He frequently refuses to do work even when it is a very simple task. He is extremely behind in all of his classes and is performing below grade level overall. On his MAP scores for reading that we recently received, he scored a 35%, which made him the 10th lowest score on our team.  
	I chose this student because he seems very capable of learning; we just have to get him to put in a little bit of effort. He seems to have so much potential. However, his extreme lack of motivation is holding him back quite a bit. I have found it quite interesting that he refuses to do any work where he has to work individually, but he has turned in work that is done in a group.
	Cognitive

He might be quite capable, but I have no way of knowing yet because he has refused to do any work. 
Emotional

He is extremely moody and defiant towards adults. He either seems very hyper or very low key during class.  He seems much more energized when given the opportunity to interact with his peers. His poor academic performance does not seem to bother him at all.
Physical

He is one of the most developed boys in his class and towers over his peers and has definitely hit puberty. He seems to be lacking sleep due to his complete lack of energy in the classroom, but this could also be a side effect of his medication. 
Social

He has many friends and seems to be somewhat of a class clown. However, we have already had a student accuse him of bullying her. He seems to want to engage in the least amount of conversation with adults as possible. 


	Like student A, student B seems to benefit from more group work where other students can motivate him and he can flourish socially and engage in conversation with other students. Since he is actually completing assignments where he can work with a group, I think we should allow his to work in a group as much as possible.  He definitely needs constant cues and prompts to start assignments. Since he won’t ask for help, I have to go to him. Talking him through the answers and watching him until he actually writes them down has been an effective strategy. I am trying to learn more about this student so that I can incorporate ANYTHING into my lessons that might even slightly spark his interest. I have tried to give him time both in class and out of class to complete his assignment, so he doesn’t feel constrained by time or just in case he feels incapable of focusing in a school setting.  His depression might be interfering with his ability to focus in school at all, so he might need to be given extensions on assignments. Taking his tests outside of the classroom with the help of a para who could read him each individual question is definitely something to consider. I might also recommend moving him to a resource classroom for one period a day so that he can receive individual attention. I think that talking with this student’s parents about the medication he is on and looking into the side effects would be helpful. I will try my hardest to make sure that this student goes to EDL so that I can give him more individualized attention. I am starting to check this student’s planner and folder each day because learning organizational strategies will be the first key to his success in the classroom. Guided note sheets and study guides might be beneficial to this student because of his lack of focus and motivation to complete tasks on his own. Since his energy is extremely lacking at time, I want to start having more activities where I have students move around the classroom. For example, I could have to different corners of the room that correspond to different possible answers to a discussion question. 
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	Category
	Description

	Grade Level
	7th Grade 

	Content Area
	English Language 

	Unit Topic
	Poetry 

	State Standards/Common Core Standards Addressed

(written format)
	CCSS.ELA-Literacy.RL.7.1 Cite several pieces of textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text.

CCSS.ELA-Literacy.RL.7.2 Determine a theme or central idea of a text and analyze its development over the course of the text; provide an objective summary of the text.

CCSS.ELA-Literacy.RL.7.4 Determine the meaning of words and phrases as they are used in a text, including figurative and connotative meanings; analyze the impact of rhymes and other repetitions of sounds (e.g., alliteration) on a specific verse or stanza of a poem or section of a story or drama.

CCSS.ELA-Literacy.RL.7.5 Analyze how a drama’s or poem’s form or structure (e.g., soliloquy, sonnet) contributes to its meaning

CCSS.ELA-Literacy.RL.7.6 Analyze how an author develops and contrasts the points of view of different characters or narrators in a text.

CCSS.ELA-Literacy.W.7.1 Write arguments to support claims with clear reasons and relevant evidence.

CCSS.ELA-Literacy.W.7.4 Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience. (Grade-specific expectations for writing types are defined in standards 1–3 above.) 

CCSS.ELA-Literacy.W.7.5 With some guidance and support from peers and adults, develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach, focusing on how well purpose and audience have been addressed

CCSS.ELA-Literacy.SL.7.1 Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 7 topics, texts, and issues, building on others’ ideas and expressing their own clearly.

	How does this unit address state curriculum standards?
	The state is following the Common Core standards. I address five reading standards, three writing standards, and one speaking and listening standard in my unit. My unit also directly ties to the ultimate reading standard:   

CCSS.ELA-Literacy.RL.7.10 By the end of the yea read and comprehend literature, including stories, dramas, and poems, in the grades 6–8 text complexity band proficiently, with scaffolding as needed at the high end of the range.

Throughout my unit, students were being exposed to poetry which is a type of literature that many of my students did not have previous experiences with. The texts that we read were quite complex for this age group but they were able to comprehend them with the help of scaffolding.

	Identify and connect School Improvement Goals related to this unit
	One school improvement goal that I directly incorporated into my unit was using Cornell Notes. I used Cornell notes two out of the three times that we took notes. 

Furthermore, while I did not chose to use scribe, I did use several writing and summarization techniques throughout my unit that encourage critical thinking. 

	Rationale (why is this unit appropriate?)
	This unit is appropriate because it can easily be tired to numerous Common Core Standards. Also, poetry is a type of literature that many of my students lack experience with. Lastly, analysis and discussion of poetry helps to encourage critical and higher level thinking with my students. 
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Learning Goals and Objectives:  What will students know and be able to do at the end of this unit?

Unit Goal:

	Objective #
	Unit Objectives
	Level(s)

(Bloom’s Taxonomy)

	1
	Students will identify examples of figurative language
	Analysis

	2
	Students will distinguish between denotative and connotative meaning. 
	Analysis

	3
	Student will classify different types of poems. 
	Application

	4
	Students will decide what a poem means. 
	Evaluation
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Instructional Design Template

	Lesson
	Date
	Unit/

Lesson Objectives
	Instructional Strategies/

Activities
	Description of Formative Assessment (formal/informal)
	Describe Specific Adaptations/

Differentiation
	
	Integration*

	
	
	
	
	
	
	T

S
	R

S
	CT
	I

C
	CR

	
	
	
	
	
	All Students
	Focus Students
	
	
	
	
	

	1
	10/22
	1,2,3,4 
	Set: Had students complete a survey that asked them these questions: Do you like poetry? What are your main concerns about poetry?

Pre-Test 
	Formal- Pre-Test that covered all of the objective that I will be aiming to test throughout my unit 
	
	One of my focus students was allowed to leave the classroom to take his Pre-Test. 
	
	
	
	
	

	2
	10/23
	2
	Set: Watched a video clip called “Words are Powerful” that showed students that the words that they use each day are important

Notes: Took in a chart form about connation, denotation, literal, and figurative meaning. The notes corresponded with a PowerPoint presentation that I displayed for them to follow along with 

Discussion: Using a PowerPoint, I played several sentences on the board. Each sentence had a blank where they had to choose which synonym was more positive. They moved to the side of the room to show me which word they chose. I then randomly called on volunteers to explain their answer. 
	Formal- Worksheet where students had to decide whether a series of ten sentences showed literal or figurative meaning 
	Kinesthetic discussion to keep my students focused. 
	I gave them copies of completed notes to reference.
	
	X
	X
	
	

	3
	10/24
	1
	Set: I asked each of my students to go around and share their favorite song. After they did this, I told them that all songs are a form of poetry and they lied on the survey if they said that they hated it!

Guided Notes: Students were given guided Cornell notes to fill out about figurative language definitions. For each definition that I provided, I had an example from a Billboard Top 100 song to show them that figurative language surrounds them daily. 

Instructional Video Clips: I showed my students two video clips. The first clip was a catchy and repetitive song to teach them the definitions of figurative language in another way. The other video compiled numerous examples of music videos with songs that use figurative language and identified them. 
	Informal-Evaluation of participation and engagement
	Guided Notes

Multiple Means of Representation for the information about figurative language 
	I randomly called on my focus students to make sure that they stayed focused on what we were talking about. 
	X
	
	
	
	

	4
	10/25
	1
	Set: Students will be challenged to generate a list of all the words that come to mind when they think of the word firework

Music: We listened to the song “Firework” by Katy Perry 

Annotating- I passed out a handout with the lyrics to the song on one side and space for them to identify the types of figurative language on the other side. I projected these lyrics on the board from my iPad. We looked at each line of the song individually. I passed around my iPad and had my student highlight the examples with my stylus and then explain what those types of figurative language mean. 
	Informal- Evaluation of participation and engagement

Formal- Homework assignment to find an example of figurative language in a song they listen to and illustrate it 
	Using the IPad/Projector instead of just having students follow along 
	
	X
	X
	
	
	

	5
	10/28
	1,2
	Set: I had students come up to the front of the class and share their figurative language example. 

Library: Students went to the library to keep up to date with their independent reading and AR points

Review: We reviewed using an activity called finger races. Students paired up with a person next to them. Each pair of students got a sheet of paper with numerous words on them. I read examples/definitions of figurative language and students raced to see who could point to that answer the fastest with their index finger.


	Informal-Evaluation of participation and engagement
	
	I gave my lower students copies of the questions that I used during the review game for them to study from.
	
	
	X
	
	

	6
	10/29
	1,2,4
	Puzzle (Kinesthetic): I had students form groups of four or less. Each group was given a simple jigsaw puzzle. The groups raced to see who could complete their puzzle the fastest. We then discussed strategies that different group used to complete the puzzle. We then talked about how solving a puzzle is just like reading a poem. 

Quiz: Students took a quiz about figurative language. All of questions had examples of figurative language that they chose to use for their figurative language illustration

Guided Notes: Students took notes about eight steps that they should follow when reading a poem 

Read/Annotate a Poem: As a class, we read the poem “Nothing Gold Can Stay” by Robert Frost. Each student was given a copy of the poem with blank lines therefore them to paraphrase. We went through all of the eight steps for reading a poem as a class. 
	Informal- Evaluation of participation and engagement
	
	
	
	X
	X
	
	

	7
	10/30
	3
	Set: Students generated a list of all the different types of poems that they are familiar with 

Guided Notes: Using a document camera to project the notes on to the board, students took guided notes about the different types of poems that we are going to be focusing on throughout this unit 

Discussion: I pulled up three different poems by Robert Frost (“Mowing”, “Stopping by Woods on a Snowy Evening”, and “My butterfly”) and had students identify what type of poem each of them was by using their notes. After we did this, I had them chose one poem to go through as a class using the 8 steps for how to read a poem
	Informal- Evaluation of participation and engagement
	
	
	
	X
	X
	
	

	8
	11/1
	1,2,4
	Set: I had students get out a piece of paper and they were quizzed on the types of poems that we covered in our earlier lessons. This was not taken for a grade. It was only done to help me see where students were in terms on their understanding.

Newspaper Article: We read a newspaper article from The Manhattan Mercury about a local poet and former Kansas State University professor named Jonathan Holden. I stressed to my students that poets aren’t just old dead people and people still write poetry.

Annotating: Students were given copies of two different poems written by Jonathan Holden, “Full Circle” and “How to Play Night Baseball”. We read these poems as a class and followed the 8 steps for how to read a poem.  
	Informal- I informally assessed their knowledge of the types of poems but it was not formal because I did not take it for a grade or collect it. Evaluation of participation and engagement
	
	
	
	X
	X
	
	X

	9
	11/4
	1,2,3,4
	Set: I handed out all the different words that Shakespeare has created and had my students circle the ones that they were familiar with. This helped my students see what an impact Shakespeare has had on our language and that he is still quite relevant today. 

PowerPoint: I had my students listen as I went through a presentation about who Shakespeare was, interesting facts about him, where he fit on a literary timeline, what the Elizabethan time period was like, and current movies that have been influenced by Shakespeare. 

Reading: We first listened to “Shall I Compare Thee to a Summer’s Day” sang to rap music. After this, I had my students read through a modernized version of the poem. Then we went through the original poem line by line and made our own modernized version. 
	Informal- Evaluation of participation and engagement
	
	
	
	X
	X
	X
	

	10
	11/5
	1
	Set:  Once again, I quizzed my students on the types of poems that we have studied. This time I did collect it for a grade. 

Library: Students who passed their figurative language quiz went to the library to take AR test and catch up on their independent reading.

Quia Review:  Students who did not pass their figurative language quiz went to the computer lab and completed different review activities and quizzes that I compiled for them on my Quia site. 
	Formal- Types of Poems Pop Quiz 
	
	Focus Student B took advantage of this review activity. I spent quite a bit of time working with him individually and having him talk through each of the questions that I asked aloud. 
	X
	
	
	
	

	11
	11/6
	3
	Set: I gave students about thirty seconds to think about the different things people share on social media sites. Then we created a list of these things using a brainstorming web on the white board.  I then explained to them that people are starting to share their own unique poems on social media. These poems are called Poetweets and Twaikus.

PowerPoint: Students listened to me go through a presentation about what a Haiku is since it influences the definition of a Twaiku. We also read several examples of traditional haikus. 

Handout: Then we looked through a handout explaining the different definitions of Poetweets and Twaikus and read examples of them. Students were then given some time to work on creating their own Poetweet and Twaiku. I encouraged my students to be creative, write about something that they are passionate about, and use figurative language to make their poems the best that they could possibly be. 
	Formal- Students knowledge of these types of poems was assessed by their performance on writing these poems. I looked mostly at whether their poem fit all of the necessary requirements, but I also looked at the amount of creativity and effort they put into the assignment. 
	 
	
	
	
	X
	
	

	12
	11/7
	1,2.3,4
	Set: Books are often turned into movies, sometimes multiply times. Take out a piece of a paper and write how different version of the same story can differ. I then had students share what they had written with the rest of the class. 

Read: I told my students that they would be learning how poets can express the same story in two different ways. We read a summary of “The Myth of Daedalus and Icarus” and then two different poems about the story of Icarus, “Waiting for Icarus” and “To a Friend Whose Work Has Come to Triumph”. We read each poem as a class together an annotated and analyzed them. 

Explained Essay: I gave my students a handout for their essay assignment which was to write a full essay (4 paragraphs for regular and 5 paragraphs for advanced) that explains the two poems differ from one another based on their interpretation of the same story. 

Prewriting Material: I gave my students a brainstorming worksheet for them to complete in the form of a chart. The chart had several different prompts on it that hopefully helped them to discover differences in the poems. I also gave students a very detailed outline of their essay that they could reference when completing their rough draft. 


	Informal- Evaluation of participation and engagement

Formal- Students completed a brainstorming worksheet that compared the two poems 
	The brainstorming worksheet and very detailed outline were two things I used in hopes of making every student clear about the requirement of this essay.
	
	
	X
	X
	
	

	13
	11/8
	1,2,3,4
	Set: I walked around checking each student’s brainstorming worksheet and answering any individual questions that they had about their essay. 

Writing: Students were given time to work on the rough drafts of their essay in class and ask questions as well. 
	Informal- After walking around and talking with each student, I got a good understanding about where my students were in terms of their understanding of this assignment 
	
	I allowed my Focus A student to write his rough draft on the computer because he feels that using a word processor helps him. 
	
	
	X
	
	

	14
	11/11
	1,2,3,4
	Set: I walked around checking each student’s rough draft and answered any individual questions that they had about their essay. 

Peer Editing: Students received another student’s essay and edited it using a worksheet that mimicked that scoring guide that I would be using to grade their final draft. 

Writing: Students were given time to write their final essay. I had two lap tops for students to use if they wanted to type their essay but they could also hand write their essay as well. 


	Informal- After walking around and talking with each student, I got a good understanding about where my students were in terms of their understanding of this assignment. Students also informally assessed on another by completing the editing worksheet about their work.
	Peer editing was done so that hopefully students could prevent each other from turning in poor quality work and it would help each other fix each other’s mistakes. 
	My Focus A student was allowed to have the special education teacher edit his paper as opposed to just having another student do this.  
	X
	
	X
	
	

	15
	11/12
	1,2,3,4
	Set:  I aksed my students to respond to this question:; How has your opinion of poetry changed over the course of this unit? What have you learned that you didn’t know before?

Flyswatter game: We reviewed for their test over Figurative language, connotation, denotation, types of poetry, and determining what a poem means with the fly swatter game. They were divided into two teams. One player from each team will came up to the board and was given a fly swatter. I read a statement or question and they tried to find the answer to my question that fastest and hit it with your flyswatter. The first time to hit the correct word will receive a point.
	Informal- Students were assessed by how well they were able to answer the questions during the review game 
	All students were given a study guide and a website they could use to review in addition to me decision to dedicate a whole day towards a review activity. 
	My Focus A students was given the questions that I used during the review game to study at home.
	
	
	X
	
	

	16
	11/13
	1,2,3,4
	Set: I asked my students if they had any questions before the test. 

Test: I read the directions, asked my students if they had any questions, and then they began taking the test. 
	Formal- Students were assessed on all of the objective 
	I bolded key words in the questions and directions on the test and read through all the directions before they began taking the test. 
	Focus student A was able to take the test outside of the class with the help of a para who read him each of the questions. 
	
	
	X
	
	


*TS- Lesson integrates technology skills; RS- Lesson uses reading strategies; CT- Lesson demonstrates the use of critical thinking strategies; IC- Lesson demonstrates integration of content across and within content fields; CR- Lesson utilizes community resources
Instructional Design Template (continued)

	1. Learning Strategies:


	Because I know that all my students learn in different ways, I tried to incorporate as many different learning strategies as I possibly could. 

I incorporated music and video clips into my unit on five separate days to help my students learn. One day I used a video clip called “Words are Powerful” where a woman changed a blind man standing on street’s sign so that he starting receiving more money from strangers. This helped my students see how each word we use in extremely important especially when relating to poetry. 

We also listened to a very catchy song about figurative language after taking notes on different terms. While the video was quite cheesy, it worked well because it used repetition which definitely got stuck in my students’ heads. 

Other ways that I incorporated music and videos was by using a website called Flocabulary. I used one video to review with my students what denotation and connotation were in a more interactive way. Also, they had another video that I used that put Shakespeare’s sonnets to rap music. The first thing that you have to do in order to make your students learn is engage them. These videos helped to modernize my content and make it more interesting for my kids to learn. 

I used three different styles of notes because I believe that each student has a preferred method for taking notes that they will discover throughout their educational experience. Throughout my unit I used graphic organizer, guided notes and Cornell Notes when I felt that it was appropriate. 

I also incorporated several strategies top help my kinesthetic learners. Instead of always having a traditional discussion for my students, I decided to have one that allowed my students to move around the room. To help my students learn about connotation, I read a series of sentences and asked my students whether word A or B was more positive or negative. One side of the room was A and the other side of the room was B, and students moved to the side of the room that corresponded with their answer. Additionally, I used kinesthetic review activities throughout my unit with two games called The Flyswatter Game and Finger Races. In the game finger races, I would ask a question and then students would race against their partner to find the answer the fastest on sheet of paper with various answers on it. Similarly, in the flyswatter game one representative from each of the two teams that the class was divided into would race to find the correct answers to my questions on the white board and slap the answer the fastest with a flyswatter in their hand. 

Since poetry deals with a lot of emotions, I wanted to give my students an opportunity to express their own emotions throughout my unit. One way that I did this was my having my students writes two poems. The poems that they wrote could be about any school appropriate subject, so they really have quite a bit of creative freedom on this assignment. I encouraged my students to write about things that they were passionate or things that they enjoyed. As a result, I had very unique poems from every student on my team. Additionally, I gave my students another opportunity to express themselves emotionally as individuals through my song lyric assignment. Each student was asked to bring an example of figurative language that they found in a song they enjoy and illustrate that lyric on a piece of paper as well. While some of my students chose lyrics were quite silly and playful, other students chose one that were more serious and meaningful. I did not expect this assignment to give me such insight into the type of person that each of my student are.  Furthermore, I encouraged my students to relate to the poems that we read in class by asking questions like “describe a situation that you have been it that is similar to the one that the poet is describing”. I also stressed that there is always more than one way to interpret a poem, it just depends on the each person’s personal background that they bring to the experience of reading.  

To try help my students who are cognitively diverse, I tried to ask a mixture of higher lower thinking questions and lower order thinking questions. I tried to always start with the easier questions and build my way up to more difficult questions to help my students who typically struggle slowly build more confidence. For example, I would ask my students to identify an example of figurative language in a poem. Then I would take this question a step further by asking what that example of figurative language means. 

I tried to allow my students to be social throughout my unit through the use of frequent classroom discussion and other various activities. Discussions were a large part of my unit which gave my students the opportunity to express their ideas to the class as well as respond appropriate or build on the comments of others. In order to facilitate and encourage this, if I felt like a strong comment, I would then ask another student to provide an argument in support or against his or her comment. Furthermore, I used the activity think-pare- share in my classroom. This provided my students the opportunity to converse directly with one another in a much more casual setting that a formal discussion where everyone is hearing them talk. Another way that I promoted my students to be social is by having them share the lyrics that they chose with the rest of the class. Some of my students rarely participate and share things with the class, but I think that they need to get used to do this if they are going to be successful in future classroom environments. However, I did make one exception and did not make one student with a speech disorder do this. She approached me during class and told me that talking in front the class without any warning made her extremely uncomfortable. I was happy to accommodate her needs. Another way that I tried to help students who are usually not as shy or social is through different discussion techniques that I used. I like giving students the opportunity to think of answer or write it down before they have to express it verbally. This helps students feel much more confident when they are randomly called on to answer a question because they already have something prepared. 


	2. Adaptations/Differentiation to Meet the Needs of All Students: 


	Despite the fact that many of my students expressed that they had previous experience with poetry with their elementary school teachers, there pre-assessment proved to me that they were unable to recall much of the information that they had learned. Therefore, I knew that I had to spend significant time teaching each of my objectives to me students. 

The first way that I tried to provide equitable opportunities for all students was by having most of my assessment and work done during class time. I chose to do this because I know that a significant amount of my students have trouble completing their work in a timely fashion. While they might know the information that I want them to be assessed on, I might never know if they do if I never get the assignments that are sent home back from them. Because this is a poetry unit, I was quite fortunate that all the reading assignments were short enough to be done in class. Although this is simply the nature of my content, it did help my lower level readers who seem to struggle reading and keeping focus while reading longer texts. Still, poetry can be quite difficult for students to understand, so I knew that I needed to break it down into the simplest steps that I possibly could. Therefore, I started my unit off by looking at the meaning of solitary words, then phrases, and then entire poems. During the experience of reading entire poems, I provided a set of eight steps that I find useful when reading poetry and that I thought they would find helpful as well. I wanted my students to understand that you must have a strategy or plan of attack before you can start reading. The steps that I provided were things that any student could use when they felt lost and confused when they were reading. 

Another way that I tried to provide equitable opportunities for all of my students is by allowing my students to retake and redo the assignments that they struggled on. If your ultimate goal is for students to master your objectives, you have to give them opportunities to learn from their mistakes and improve their scores. About fifteen students seemed to struggle mastering my first objective on the first quiz that they took despite the fact that they completed an intensive review activity before this quiz. I knew that all the information covered on this quiz was crucial to their understanding of other objectives in my unit, so I had to devise a plan for them to learn the material better. During our library time, I decided to pull these students aside and offer them a chance to review this material a second time. Using the website Quia, I gathered several activities to help them master figurative language. I decided to talk to my students about whether or not they felt that this review activity was helpful and unanimously they agreed that it was. Many students enjoyed the immediate feedback that these online activities provided them and the opportunity it provided them to correct their answers. 

One of these students who used this opportunity was my Focus Student B. During this process, I saw that this student was getting most of the questions he answered right. I applauded him for this, but he replied “I’m only guessing. I am stupid”. He continued getting answers right as I talked through each question with him which proved to me that he was not guessing. Through this activity, I realized that this student is extremely capable, but his self-esteem and learned helplessness was standing in his way. He is intimidated by pencil and paper forms of assessment where he has to concentrate for long periods of time and gives up and gets bored easily. Unfortunately, this student moved away right when I realized this so I was unable to put a plan to help him into action. However, if he had stayed, I might have tried letting him take his tests where myself or someone else could read through the test questions to help him maintain his focus. 

After having the experience of grading my student’s first formal essay, I learned that many of them struggle with writing and lack even the most basic writing skills. Because of this I chose to scaffold their second formal essay as much as possible. In this assignment, students were instructed to contrast two poems’ interpretation of the same story. To start this assignment off, we read both of the poems as a class, annotated them, and analyzed them. Next, I handed them a sheet with all of the instructions and requirements for the assignment described in paragraph form. In order for my students to start identifying several differences between the two poems, I assigned them a brainstorming worksheet to complete before they started the essay writing process. This worksheet was comprised of a chart that had several prompts for them to answer about each of the poems. By answering these prompts correctly, students were identifying several differences between the two poems that could be used as main ideas for the paragraphs they were required to write in their essay. Because my students seemed to be so confused about the process of writing in their first essay, I created an extremely specific and detailed outline for them to use.  The first thing that the essay did for my students was giving them an idea of what they essay should look like aesthetically including the number of paragraphs and where they should include indentations and spaces. Inside each of the paragraphs, I included instructions for all of the sentences that they had to write and even included sentences that they could directly copy from the page as well. Additionally, I required my students to go through a random peer editing process with their rough draft where another student filled out an evaluation of their essay using an editing worksheet. The editing worksheet directly correlated with the grading rubric that I used so that students could easily identify and fix the errors in their essay before it was taken for a final grade. Because I felt like all of these prewriting activities were so important and showed me that the students were following a writing process, I included them in the final score of the essay. 

Originally, I had given the advanced class and regular class the same exact guidelines for their essay which was to write a five paragraph essay that discussed three differences between the poems in three body paragraphs. I quickly realized the while this was definitely a reasonable assignment for all of my advanced students, it was quite intimidating and difficult for my regular students. Therefore, I decided to reduce their assignment to a four paragraph essay that discussed two differences between the two poems which was much more feasible for them. 

Although most of my students did exceptionally well on their final tests, I did have a few students who seemed to miss the mark. One of these students is a student on an IEP who has significantly struggled in Language Arts this year. I decided that she could earn point back on her test by completing a series of worksheets on each of the different types of figurative language because I felt that that was the most important objective in my unit. She completed all of the worksheets correctly which showed that she had not only put in significant effort into improving her grade but she had also gained tremendous understanding of figurative language. For another one of my students who demonstrates that she is far more capable, I allowed her to retake another version of the test after doing extra review. She was able to improve her score as well. 

Despite the fact that my Focus A student tests extremely low in Language Arts and reading has been a struggle for him for many years, he was a top performing student on all of my assignments throughout this unit. Surprisingly, I didn’t even feel like I needed to incorporate any additional strategies for this student outside of the ones that I used for the rest of the class because he was doing so well. I think he definitely benefited from all of the in class activities that we did in class that we quite exciting and engaged him. Additionally, I think this student really benefited from the full group discussions that we did frequently. I learned that this student is quite confident and social and loves being able to share his ideas with the rest of the class. Furthermore, he did have support from our special education teacher. Any time that students were given time to work independently, she took this student out of my classroom to work in a more quiet setting.  I do realize how fortunate I was to have the head special education teacher who knows exactly how to handle these students. However, this experience has made me realize what a valuable tool paras can be if they are given specific instructions on what to do with each student.  



	3. Active Inquiry, Student Centered, and Meaningful Student Engagement:


	The main way that I tried to make my unit student centered is by trying to modernize the subject of poetry as much as I possibly could and make it relevant to their own lives. On one of the first class days, I had students share their favorite song with the rest of the class. After they did this, I told the class that because songs are all a form of poetry, they all actually like poetry even if they had previously told me that they didn’t. When we first learned the definitions of figurative language, all of my examples were from current and popular songs that I found of the Billboard Top 100 list that I hoped they would be familiar with. Furthermore, the first poem that we read and dissected as a class was the song “Firework” by Katy Perry. Students we incredibly engaged during this activity and each of them had an active role in annotating this song. During this activity, I passed around my iPad and had student go line by line highlighting all the figurative language that they could find. I know that they were actively engaged because I had multiple students in the class raising their hands for each question and every single person highlighting something. 

Most of the poems in our literature textbook had quite a feminine subject matter to them, so I knew that if I wanted to engage my male students and tailor my instruction towards them, I would need to seek out different poems. I was successful in finding two different poems about baseball. Each of them used different terminology as it related to baseball. Therefore, I wanted students who were familiar with baseball to explain certain concepts to the rest of the class. This turned out great because I had many male students who usually try their very hardest not to utter a word in their class raising their hands and participating. I also got the students in my class to relate their own experiences with baseball to the poem that we were reading. 

Other ways that I actively engaged my students is through my discussion techniques. For our very first discussion, I had students move to the side of the room that corresponded to their answer rather than just having people raise their hands to participate or complete a worksheet. Doing a discussion with movement ensures me that every student has at least thought about the question that I asked and is prepared to answer. Furthermore, I gave my students the opportunity to have quite a bit of think time to create a written response to a discussion question before I called on volunteers to express their answer verbally. Another way that this was done is through finger races. Because students were competing with just one other person in this activity, it gave every student the opportunity to answer ALL of the review questions. Overall, I knew that my students were actively engaged throughout my unit because I got a wide variety of students to participate each day.



	4. Integration of Technology:


	One way that I used technology to enhance the learning of my students was by using my iPad and stylus during a lesson. During this lesson, we looked at song lyrics and searched for figurative language. The song was broken up into sections, and after I read a section I would ask students to raise their hands if they could identify one example of figurative language in each section. I would then hand them my stylus and iPad for them to highlight the example of figurative language. Because I had my iPad hooked up to a program called Doceri, everything that the students highlighted was projected onto the board which made it easy for students to follow along on their own sheets. Every single child in my class got an opportunity to use my iPad. Overall, I felt like the use of technology made this lesson much more engaging for my students. Students got excited about using technology and we begging me to be the next one to highlight something.

I had about fifteen students who received lower than a seventy percent on their first quiz. This was much too large of a number for me, so I had to devise a plan to help them. I decided to create a Quia website that contained all different types of activities relating to figurative language. During our library time, the fifteen students went to the computer lab to work of the activities. While they completed these activities, I asked my students if doing this was helping them lean. All of them said that it was and I had many of them said that this was the best type of review that they had done all year. The results were great because a large number of my students improved their scores by multiple letter grades. I think this activity and use of technology was so beneficial to my students because they were able the complete the activities individually and they received immediate feedback about whether they answered a question correctly or incorrectly. Because this was so successful, I gave all of my students the link this website before their unit test. 

Furthermore, I gave my students the option ( I did not make it required because several of my students do not have access to a computer at home) to use a computer to write the final draft of their essay. This might seem like an insignificant use of technology, but in reality it was very important for several of my students. I had laptops available to my students for one full class period. Overall, being able to type their essays helps many students catch silly spelling and grammatical errors. While I would love my students to be able to catch their own errors when they write with pen and paper, many still benefit tremendously by having spell check as a form of support. Still, I made sure to remind my students numerous times that spell check does not catch every single mistake and that they needed to edit their papers again after they typed as well. So my students could access their work at home to work on, I had them publish their work on a class Google Drive account, which automatically saves their work and makes it available on any computer that has internet access. 




	5.  Integration of Reading Strategies:

	I used a variety of reading strategies throughout my unit in order for my students to understand poetry. Most of these strategies were specifically listed in my handout and guided note sheet entitled “How to Read a Poem”. This handout broke reading poetry into eight different steps.  I modeled these steps with my students on the first poem that we read and then they gained more independence with following these steps on their own. I tried to make my understand that these steps are extremely helpful, but you might only need to use three or five steps depending on your time constraints and the difficult of the poem that you are reading. 

One of the reading strategies that I used throughout my unit and for every single poem that we read was making predictions or inferences. The first step that I had my students follow when they began to read a poem was look at the title and make predictions about what the poem might be about for example. I tried to make it clear to my students that this task was being done just to get their mind thinking about the poem. I told them that it was definitely okay if there inference was incorrect and that making a wrong prediction was much better than making no prediction at all. 

Another reading strategy that I used throughout my unit was rereading. Almost all the poems that we read in class were quite short, so it was very easy to model this strategy. Every time that we read a poem together as a class, we read it once without stopping to discuss it or make notes about it. My main advice for students was for them to read a poem a minimum of two times or to the point where they felt like they had a very clear understanding of what was going on. 

After students had read the poem, I then suggested that they read it again a second time and stop to highlight words or ideas that they felt were important. I suggested that that they highlight any words that were repeated or any lines that contained figurative language. Also, I recommended that they also highlight any words that were unfamiliar to them. I first suggest that they use context clues to find out what these words mean, but then I also strongly recommended that they look these words up in the dictionary or a thesaurus. 

The next technique that I introduced my students to was paraphrasing. For almost all the poems that we read, I recommended that my students put each line of the poem in their own words so that each line actually made sense to them. In the case of Shakespeare, this technique was extremely helpful because it helped my students understand that Shakespeare is a lot more easy to understand when you correct the inverted word order and make it more standardized. 

Paraphrasing was a great strategy for my students to use because it helped them with another strategy which is summarizing. Instead of going through and saying what each line meant, I told my students to get more general and decide what each stanza meant or the entire poem. All the prior strategies that I taught them helped with this step because they were all about simplifying the poem as much as possible. Once students had a general understanding of what happened in the poem and what was being said, they could move on to the most difficult task of deciding what the poem meant overall in a more figurative sense. 

One of the main ways that I helped my students understand the meaning of the poem was by looking at individual words in the poem. I would frequently have them circle all the positive and negative words in the poems that we read so that they would have  a better understanding of the poem’s tone.



	6.  Integration of Critical Thinking Strategies:


	Analyzing poetry was the main focus for my unit which definitely made it essential for my students to use higher level thinking in every class. Students are very good at summarizing and explaining the literal meaning of something is, but they definitely struggle with stating what the figurative meaning of things are. Therefore, that was a main goal of mine to improve that skill. For each of the poems that we read, I asked my students to think deeply about what the poems might mean. I made it clear that each person has their own individual interpretation of a poem. We went line by line in each of the poems contrasting what the poem literally said versus what that line meant. 

Furthermore, I also tried to get my students to connect the poems that we read to their own experiences or something else we have previously read. For example, when we read the poem “Nothing Gold Can Stay” by Robert Frost, I asked my students to share a situation in their life where something good did not last forever Additionally, when we read “Shall I Compare Thee to a Summer’s Day”, I asked my students if they could find any similarities between the sonnet and “Nothing Gold Can Stay”.

The largest amount of critical thinking occurred when my students wrote their essay that contrasted two different poem’s interpretation of the same story. Being able to find differences between these two poems involved a large amount of higher order thinking skills. One of the requirements of this essay was for the students to provide evidence for each general statement that they made. For example, if they said that the tone of the poem was sad, I required that they give me examples of words used throughout the poem that contribute to that sad meaning.  

Another way that I got my students to think more critically was by having them create a poem of their own and holding them to a high standard of performance. Students weren’t just identifying figurative language in poems they read, they were creating their own meaningful examples that they connected with. This was quite a struggle for many of my students to step outside of their comfort zone and think creativity and independently, but the end results were quite successful. 

	7.  Integration Within and Across Content Fields:

	On our day that was dedicated to Shakespeare, I thought giving my students a history lesson about the Elizabethan era. Some students had previously learned about the renaissance in 6th grade, but this gave them a refresher on the subject. I also showed my students a literary timeline to show them just how long Shakespeare’s influence has lasted. This hopefully helped my students see that literature is major part of history and history shapes literature as well. 

I was also able to connect my unit to the Standards of Mathematical Practice. One of the main standards that I followed throughout my unit was to look for and express regularity in repeated reasoning. The way that I connected my poetry unit to these standards was by using each of my orderly steps for how to read a poem each time we read a poem. This showed my students that just like using repeated steps can help them to solve a math problem; the same can be said about reading a poem. Sometimes students try and skip certain steps but in order for them to be as successful as they possibly can they should follow all of them. Another Standard of Mathematical Practice that I was able to connect my unit to was being able to reason abstractly. Anytime that we read a poem, I had my students reason more abstractly and think of a meaning of the poem beyond the literal. Lastly, I also taught my students the standard of attention to precision. Numerous times throughout my unit, I made sure that my students inspected individual words closely and deeply to interpret their meaning in terms of the entire poem. This is similar to a math student paying close attention to all the signs in a problem or key words in a word problem. 



	8. Community Resources: 

	To incorporate a community resource into my unit, I spent a whole day discussing a poet of numerous books that is from the local community of Manhattan. Jonathan Holden was a Poet in Residence at Kansas State and taught at the university for thirty years. I was luckily enough to have him as a professor which gave me the idea to incorporate him and his poetry into my unit. Many of my students had the incorrect assumption that no one writes poetry anymore and that all the poems that we read were written by dead people. This lesson definitely proved them wrong. To get a picture of who Jonathan Holden was, we read an article that was published in the Topeka Star about him. After that, we read two of his poems about baseball. This fit perfectly into my unit because it touched on every single one of my objectives. I was able to provide them with an example of narrative and free verse poems which ties to my third objective where I wanted students to be able to classify different types of poems. Furthermore, we followed the same steps for reading and understanding a poem that we used in previously lesson and that were tied to my fourth objective which was for students to determine what a poem means. While we read the poems, I also made sure that we identified all the different kinds of figurative language that he used and the denotative and connotative meanings of the words in the poems which dealt with my first and second objectives. As a whole, this ended up surprisingly being one of my favorite lessons in my unit. I simply asked my students if they liked his poems better than other poems we had read and they unanimously agreed that they did. While we annotated his poems and discussed them I had numerous students raising their hands to participate. Since the poems were about baseball, I was also able to get many male students, who are usually quite low key during class discussion, to participate because they were interested and knowledgeable about the subject. It was exciting to see this.  


Unit Assessment Design Template

	Pre-Assessment / Diagnostic Assessment


	
	Describe the pre-assessment you will use-What is the format?
	Explain the rationale for choosing this assessment.
	Explain the specific adaptation(s) made for Students A and B OR why no adaptations are needed.
	Which unit objectives does this assessment address?

(each learning objective must be assessed)
	Describe how specific student results impacted your unit plan.

How do you plan to differentiate for all learners?

	Formal


	I  used a poetry pre-test with fill in the blank and short answer free response questions that assessed each of my objective and even used the very same directions from Bloom’s taxonomy in my directions 


	I chose to use fill in the blank and matching for two of my objectives because I knew that my students had covered these concepts before and thought a word bank might trigger their memory and give me an more accurate picture of their knowledge as opposed to just recall. 

I used free response for my other objective because I felt that was the only way for me to understand if they could interpret a poem independently.
	Because this Pre-Test was solely based on prior knowledge and was not taken for a grade, I did not feel that it was necessary to make any major adaptations for my focus student A and B. I wanted to get the most accurate information about their understanding before I proceeded in teaching my unit so that I would have a good understanding of the adaptations that I should make in the future. 
	This assessment addresses my learning objectives 1,2,3, and 4. 
	I had no more than four students master a single one of my objectives on this pretest and no single student met more than two of my objectives. Therefore, I knew that my students had little to no understanding or recollection about some of the basic elements of poetry. Because of this I knew that I was going to go in depth while teaching each of my objectives, provide multiple opportunities for my students to review the important concepts, and that I was going to have to present the information covered in my objectives as many ways as I possibly could so that all of my students could be successful. 

	Informal
For my first objective which was for students to identify examples of figurative language, I had one example of personification, simile, onomatopoeia, metaphor, hyperbole, and alliteration and a word bank with each of those terms. Students were to match each example with the correct term in the word bank.  For my second objective which was for student to distinguish between denotation and connotation. I had my students demonstrate their knowledge of this objective by giving them the word “home” and telling them to provide me with the denotation and connotation. My third objective was for students to classify different types of poem. I had characteristics of certain poems on one side of the page and the types of poems on the other side and students were instructed to match each characteristic with the correct type of poem. Lastly, I wanted my students to determine what a poem means. I gave them a very short poem, “Nothing Gold Can Stay” by Robert Frost and instructed them to tell me what the poem meant in a few sentences. 


	Formative Assessment


	
	Describe the assessment you will use-What is the Format?
	Explain the rationale for choosing this assessment.
	Explain the specific adaptation(s) made for Students A and B OR why no adaptations are needed.


	Which unit objectives does this assessment address?

(each learning objective must be assessed)
	Describe how specific student results impacted your instruction.

	Formative 1
	The first part of this quiz was matching. There were two examples of each types of figurative language to be matched which each of the six types of figurative language examples that I wanted them to know. For the second part, students had to explain the difference between the denotation and the connotation of a word. 
	I wanted to make sure that students were given the opportunity to identify two different examples of figurative language on this quiz. This eliminated the chance that they were just getting certain answers right by guessing. I felt that matching was an effective way to do this.  This quiz helped my correctly identify the terms that each student was having difficulty with. 
	My focus A student seemed to be doing extremely well based on my observations of him in class and from my discussion with the special education teacher who works directly with him during my class, so I did not feel like I needed to make any adaptations other than letting him take his quiz outside of the classroom in a more quiet setting. For my focus student B, I gave him another opportunity to review and retake a similar quiz after failure on the first one. 

	This assessment addressed my first and second objectives. 
	I had about fifteen students who scored lower than a 70% on this quiz their first time. This seemed like a failure to me so I was determined for them to learn this information. Therefore, I decided to give these students another form of in class review and another chance to take the test because I knew that figurative language was the basis for all my future lessons in poetry and students had to get this information down. 

	Formative 2
	My second formative assessment was a very simple pop quiz where I asked students to define six types of poems in under a sentence.
	Being able to come up with a definition from memory is a very hard skill to master. However, I knew that if my students were able to do this than they had definitely mastered the objective and any future quiz question about the different types of poems would seem easy to them. I had given them an even more informal quiz about this information a few days prior as well.  I chose to make it a surprise so that I could judge my students performance based solely on the information that they were taking in during class time. 
	By this time, my focus student B had moved away. Since my focus student A was proving that he could be a top performer in this unit, I did not feel like I had to make any accommodations for him. 
	This quiz assessed my third unit objective. 
	More than half of my students mastered this objective which I thought was impressive considering the fact that it was a pop quiz and the task of recalling a definition by memory is difficult as well. However, I still knew that I wanted more of my students to master this so I created an activity on my Quia page and reviewed this information several more times before their unit test. 

	What is the minimum level of performance you expect all students to achieve on the formative assessment?
	When students are given a formative assessment, I believe that many students might still be in the process of learning. On my first formative assessment, I wanted my students to master the first and second objective by receiving a score of 12/14 or 85% on the quiz. I set this minimum level of performance so high for this objective because I did give my students a chance to retake this quiz a second time and provided multiple in class and out of class review activities for them to take advantage of.  However, I only set my minimum level of performance for my second formative assessment at a 4/6 or 66%. This is because this assessment was a pop quiz that students did not know they needed to prepare for, so their knowledge of objective three was judged solely based on the information that they had absorbed during class time. While this was not an assessment that I entered in my grade book, it was an extremely effective tool for telling my about the success of in class instruction of this objective.  


	Summative Assessment

	
	Describe the assessment you will use-What is the format?
	Explain the rationale for choosing this assessment.
	Explain the specific adaptation(s) made for Students A and B OR why no adaptations are needed.
	Which unit objectives does this assessment address?
(each learning objective must be assessed)
	Describe how specific results will impact what you would teach next.

	Summative
	The first part of my test was twelve multiple choice questions where students identified examples of figurative language. On the next part of the test, I gave my students write the connotation and denotation of those words. I had my students identify the different types of poems using a word bank. For the last part of my test, I had three poems for my students to choose from. One these chose a poem to use they were to write the meaning of the poem in a few sentences.  
	I made the identification questions multiple choice instead of matching because I thought that it would help my students focus on each individual question in isolation. I chose free response for the second part because I wanted to know that they not only knew the definitions of these terms but that they also knew how to use them in practice. The next part used a word bank because I thought that was the best way for me to test their knowledge of definitions without them having to write out all of the definitions. I felt that determining the meaning of a poem was my hardest objective, so I wanted to give my students options for different poems that they could be successful in analyzing based on their personal preferences. I chose a Robert Frost poem because students were familiar with him and two other poems that I felt were accessible.

	Because my focus student A had received a B or better on all of his assignments, I did not feel that I needed to make additional adaptations for him other than him being taken out of the classroom with the special education teacher reading him the questions. He did receive all of the review questions that I used during my review game to take home. 
	This assessment addresses all four of my learning objectives. 
	Students performed the lowest on my second objectives which either means I need to change the types of questions that I use to assess this objective or I need to spend more than one day focusing solely on this objective. Based on how my minority groups do, I might have to figure out ways to help them connect better with the unit and provide them with more scaffolding.

	What is the minimum level of performance you expect all students to achieve on the summative assessment?
	I first wanted my students to score no lower than a C overall on this assessment because I feel like that demonstrates the most basic understanding of the things that I talked about in my unit. However, if I want my students to master each and every one of my objectives (and I do), I need them to get a B or higher on this test. With that score, they would have been able to master every single objective on my test and could have missed a total of 9 points throughout the objective of my 45 point test. I need to make sure that they have an understanding of every single one of my objectives and that they didn’t master one and fail another one on my test. 

	What differences might you expect in the performance between the subgroups and the remainder of the class?
	Based on looking a previous test scores in this class, my female students seem to be a little bit stronger in terms of their scores on Language Arts assessments, so I am expecting that they might score a little bit higher on this test as well. Furthermore, in the past I have seen my minority students struggle more in Language Arts than my white students. I might expect the scores of my students who have IEPs to be lower, but I feel like I have given these students many forms of support so hopefully this is only a slight difference. 


Name:__________________________________________Hour:________

Poetry Pretest
Pre-Assessment/Diagnostic Test 
Objective 1 

DIRECTIONS: Each of the sentences below use a different type of figurative language. Identify the type of figurative language used in each sentence by using the word bank below . Write you answer on the line provided before each sentence.


1.________Alliteration_________ Seven snakes slithered silently.

2._______Onomatopoeia________ The Mosquitos buzzed. 

3._______Personification _______ The sun smiled on the angry clouds.

4._________Metaphor_________ You are the light of my life..

5._________Simile ___________ She was as quiet as a mouse.

6.________Hyperbole__________ I beat that game 80,000 years ago.
Objective 2 

DIRECTIONS: Use a complete sentence to answer the two questions below where you will distinguish between the denotation and connotation of a word.

7. What is the denotative meaning associated with the word "home"?

Place where you live 
8. What is the connotative meaning associated with the word "home"? 
Family, where your heart is 
Objective 3

DIRECTIONS: Classify each phrase as being a characteristic of either a narrative, ode, sonnet, elegy of free verse poem.

9.   _________Sonnet_________ Follows very strict rules

10. _________Ode___________ Celebrates something 

11. ________Narrative_________ Tells a story

12. __________Elegy__________ Mourns the loss of something 

13. ________Free Verse_________ Has no regular rhythm or rhyme

Objective 4 

DIRECTIONS: Read following poem in order to answer the free response question.

Nature's first green is gold, 

Her hardest hue to hold. 

Her early leafs a flower; 

But only so an hour. 

Then leaf subsides to leaf. 

So Eden sank to grief, 

So dawn goes down to day. 

Nothing gold can stay.

12. Decide what  meaning of this poem is. Use AT LEAST two complete sentences to explain the meaning. 

Answers will vary.

1. ___C__ Shine bright like a diamond.           


A. Personification
2. ___B__ I've got the eye of the tiger.
3. ___E__ I've got that boom boom pow.



B. Metaphor 

4. ___D__ I’d walk a thousand miles if I could just see you.
5. ___C__ Telephone wires above are sizzling like a snare.
C. Simile 

6. ___F__ Leave all your love and your longing behind. 

7. ___A__ The Statue of Liberty started shakin' her fist.

D. Hyperbole

8. ___B__ This girl is on fire. 
9. ___D__ I would swim all the oceans just to see you smile. 
E. Onomatopoeia 

10. ___E__ The elephant goes toot.
11. ___A__ Boy you've got my heart beat running away. 

F. Alliteration 

12. ___F__ Remember spring swaps snow for leaves


1. ___C__ Edward’s skin was as cold as ice.





2. ___D__ I am so hungry that I could eat one thousand pizzas. 
A. Personification

3. ___E__ Snap. Crackle. Pop.

4. ___B__ My room is a dark cave. 





B.  Metaphor

5. ___A__ The gentle wind kissed my cheeks as I walked down the street.

6. ___F__ Susie walked slowly towards the salon. 


C. Simile 



7. ___E__Ding dong. There’s someone at the door.

8. ___A__ The chocolate cake was begging to be eaten.


D. Hyperbole 

9. ___D__ It is going to take me a million years to finish this homework assignment.

10. ___F__ Nick’s nephew needed new notebooks.


E. Onomatopoeia 

11. ___C__ Alice’s eyes are as blue as the ocean.  
12. ___B__ You are my sunshine. 





F. Alliteration 

Name:__________________________________Hour:___________

Types of Poems Quiz 

FORMATIVE TWO 

DIRECTIONS: Write the definition or describe the characteristics of each different types of poem below.

1. Ode- celebrate something 

2. Lyric- expresses feelings or emotions

3. Sonnet- follows strict rules and contains 14 lines

4. Free Verse- has no regular rhyme or rhythm 

5. Elegy- mourns the loss of something

6. Narrative- tells a story

Name:_________________________________________Hour:_______









        






           GRADE:____/45

POETRY TEST

SUMMATIVE 
Objective 1: Students will identify examples of figurative language.

DIRECTIONS: Choose the best answer for each question by circling the corresponding letter. ( 2 points each )
1. Identify the type of figurative language used in the sentence below.

Like hot water, anger rushes through me.

a) Metaphor 

b) Simile

c) Hyperbole

d) Alliteration 

2. Which of the following is NOT an example of personification? 

a) The star I wished on winked at me. 

b) The trout danced on the water's surface. 

c) The angry mirror told him he had wrinkles. 

d) The sun was warm on the child's face. 

3. Identify the type of figurative language used in the sentence below.
I will die if she asks me to sing in front of everyone. 

a) simile 

b) onomatopoeia 

c) hyperbole 

d) personification 

e) alliteration 

f) metaphor 

4. Identify the type of figurative language used in the sentence below.
Don't delay dawn’s disarming display. 

a) simile 

b) alliteration 

c) metaphor 

d) hyperbole 

e) onomatopoeia 

5. Words like, "buzz, squeak, sneeze, drip, and ring," are examples of 

a) simile 

b) personification 

c) alliteration 

d) onomatopoeia 

6. Identify the type of figurative language used in the sentence below.

The lazy lion languished under the luminous light of the lava lamp. 

a) alliteration 

b) personification 

c) simile 

d) metaphor 

7. Identify the type of figurative language used in the sentence below.

Mr. John is as wise as an owl. 

a) simile 

b) metaphor 

c) hyperbole 

d) personification 

e) onomatopoeia 

8. Identify the type of figurative language used in the sentence below.

The flowers were crying for my attention. 

a) personification 

b) simile 

c) hyperbole 

d) metaphor 

e) onomatopoeia 

f) alliteration 

9. Identify the type of figurative language used in the sentence below.

Education is your passport to satisfying employment. 

a) simile 

b) metaphor 

c) personification 

d) hyperbole 

e) onomatopoeia 

10. Identify the type of figurative language used in the sentence below.
It is going to take a zillion years to get through medical school. 

a) simile 

b) hyperbole 

c) onomatopoeia 

d) metaphor 

e) alliteration

11. Identify the type of figurative language used in the sentence below.

He was a tornado, blasting his way through the opposing team. 

a) simile 

b) metaphor 

c) onomatopoeia 

d) personification 

12. Which of these sentences does NOT contain onomatopoeia? 

a) The really red rose is beautiful.

b) The floor creaked as I walked across it. 

c) The bee was buzzing in my ear. 

d) The race car screeched down the road. 

Objective 2:  Students will distinguish between denotative and connotative meaning 

DIRECTIONS: Write the denotative and connotative meanings for the words listed below. ( 2 points  each ) 
13. Home
Denotation: the place where you live
Connotation: where your heart is, where you feel safe, family 
14. Cheap
Denotation: inexpensive
Connotation: poor quality, stingy 
Objective 3: Students will classify different types of poems

DIRECTIONS: Match each word in the box below to its correct definition. Write each word on the correct line below. ( 2 points each) 

15.        _______Sonnet______ Follows strict rules and has 14 lines

16.       _______Elegy_______ Mourns the loss of something

17.       _______Ode________ Celebrates something

18.       ______Free Verse____ Has no regular rhyme or rhythm

19.       _______Lyric_______ Expresses emotions or feelings

20.       _____Narrative______ Tells a story 

Objective 4: Students will decide what a poem means 

DIRECTIONS: Choose ONE of the three poems below and CIRCLE THE TITLE. Write 1-3 complete sentences that tell what the poem means.  In other words, what is the message of the poem or what does the poet want you to learn/ know after reading the poem?( 5 points)

	A Minor Bird by Robert Frost


	I have wished a bird would fly away,

And not sing by my house all day;

Have clapped my hands at him from the door

When it seemed as if I could bear no more.

The fault must partly have been in me.

The bird was not to blame for his key.

And of course there must be something wrong

In wanting to silence any song.



	21. What does the poem that you circled mean?

​​​​​​​​​____Answers will vary _________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________
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Analysis of Assessment Procedures

Presentation and Analysis of Assessment Data

	Pre-Assessment/Diagnostic Assessment Data 

	Informal Assessment:
•How did you informally determine what your students were ready to learn?

Because I had previously taught half of the short stories unit that my students just finished, I had a solid understanding of the level of learning that they were at. From this unit, I knew that every concept that I taught was going to need to be simplified as much as possible. I also knew that I was going to need to explain each of the concepts that I wanted them to learn in multiple ways. Because short stories are much longer than most poems, I knew that a main goal for my unit was going to be getting my students to pay very close attention to detail in everything that they read. 
•Disaggregate your data using at least two contextual factors found in table on page 32 (e.g., male/female, ethnicity, SES. etc.).

Pre-Assessment/Diagnostic Assessment Data
Unit Learning Objectives                                     Level of Student Performance on each Unit Objective
       Objective #1:                                                                               5/6 -13% ( 3 Students) 
Objective #2:                                                                               2/2 -4% ( 1 Student) 
Objective #3:                                                                               4/5 -9% ( 2 Students)
Objective #4:                                                                               1/1 -18% (4 Students) 
•Percentage of students who achieved unit objectives on this assessment (overall results) __0%____

•Analyze your pre-assessment results and discuss these results in reference to your learning goals and objectives.

My students did very poorly on this pre-test, so that told me that they did even though some of my students might have had previous exposure to poetry, they had limited experience learning or retaining the information relating to the objectives that I wanted to focus on in my unit. In my class, I only had one student who was able to achieve to the standard of two of my learning objectives. The majority of my students did not meet any of my learning objectives, so I knew that I was going to have to start from scratch in terms of them learning this information. I was most surprised that only three students had knowledge of figurative language, so I made that my number one priority throughout my unit because figurative language is something that students will be exposed to throughout the rest of their middle school and high school experience in English classes. I did not really expect my students to know what denotation and connotation were when I gave them this pretest, so that did not really change any of my ideas in terms of this unit because I knew that I would be exposing them to this concept for the first time. The same can be said about my third objectives as well. Most middle school students had previously learned about acrostic and limericks in elementary school, but I wanted to introduce them to more sophisticated types of poems. I think I was most surprised by their performance on Objective 4 where students had to decide what a poem means. Prior to this I thought that this would simply require basic reading skills that I assumed most of my students had. However, many students were completely off base when describing what the poem meant or did not even attempt to answer the question at all. This told me that my students were very intimidated by poetry and that I would have to provide my students strategies to simplify reading poems.  
•Describe how you used pre-assessment data to proceed with instruction for all students. What specifically did you do for Focus Students A and B?

Overall, my focus students performed to the same level that the rest of my students did because barely any students mastered my objectives. However, my focus student B barely attempted any of the problems on my pre-test even with the aid of word banks to help him at least guess. This made me see that this student’s main problem is motivation because most of my other students at least attempted to answer the questions in hope that they might get them correct by chance. To help this student I knew that I had to give him lot of individual attention and words of encouragement. When working with the student in an individual setting, I tried telling him how smart and capable of a learner he was. I also gave this student multiple forms of review opportunities and chances to redo and make up assignments. I would happily made accommodations and given student A more forms of support, but throughout the unit he proved that he did not need any additional assistance other than support from his special education teach to perform to the level that I wanted him to perform. 

•Based on your data, how do you plan to differentiate for all learners?

I plan to differentiate for all learners by presenting poems that appeal to both my male and female students. I also plan to use multiple means of representation throughout my unit so that students can see the same information in different way until one way clicks with their particular learning style. I plan on using multiple types of review techniques, so that students are given time in school to master each concept and ask questions while doing so. I also plan on providing my students multiple ways to present their knowledge whether it be verbally, creatively, or written. 



	Formative Assessment Data 

	Formative Assessment Data  (Be sure to include results from at least two formative assessments.)

Unit Learning Objectives                                      Level of Student Performance on each Unit Objective 

Formative #1                                                                            12/14 
Formative #2                                                                             4/6
•Percentage of students who achieved unit objectives on EACH formative assessment (overall results)  

Formative 1= ___63%__                                      Formative 2= ___54%___                                         

•Analyze your formative assessment average for EACH assessment and discuss results in reference to your learning goals and objectives.  Are students learning what you intended them to learn?

I had two very different types of formative assessment. The first formative assessment was a quiz that students were aware of. We had covered the information about figurative language through notes, a review activity, a homework assignment, and we played a review game. Therefore, my expectations for this quiz were extremely high because they were given so many opportunities to learn this information. In all of my classes, I had around 15 students who did not pass this quiz the first time, so I wanted to give them another chance to be successful.  They were provided with additional time to review in class and then they could take the quiz again. In my focus class, I only had two students who did not end up with a C or better. Overall, I was pleased with the results on this formative. I believe that students should not be expected to be perfect on a formative but this showed me that 63% of my students had already mastered my objective while another 27% were well on their way to mastering it. To help those students, I continued to discuss different types of figurative language in each of the poems that we read. 
My other form of assessment was a pop quiz that students had no opportunity to study for outside of class. Their knowledge was based solely on the information that they absorbed during class. I think that my students would have performed much better if they had been given the opportunity to study, but I wanted their score to directly relate to my instruction. I thought that 54% was a little low for my liking especially since I was only requiring them to identify four of the six poems that we had covered. Still, recalling a definition from memory is very difficult and I think they would have aced this quiz if it had been matching. Again, I felt that most of my students were on their way towards learning but knew that I definitely had to find ways to review and reteach these concepts. 

•How did you report these results to your students to help them become more responsible for their own learning? 

I returned my figurative language quizzes to my students the next day. For the first quiz, I told students if they received lower than a 10/14 that they would be given the chance to review and retake the quiz. Overall, I almost made these students become responsible for their own learning because I made them review the material and retake the quiz. I wanted to show my students that what they were learning was important and that I wanted to hold them to a high standard. 
We graded the pop quizzes in class so that students could have immediate feedback. I had a student share their answer for each question so that students could correct their work. I explained to my students that sometimes it takes getting a question wrong to make it stick in your brain or having a pop quiz to make you understand that you really don’t understand something. 

•How did your students use this information to enhance their own learning for EACH assessment? 

For the figurative language quiz, I tried to write comments if I noticed that a student was confusing two different types of figurative language. This allowed them to focus mainly on those terms when they went back and studied. 
On the pop quiz, students used their performance to make them understand that they do need to study outside of class. Having this quiz graded this way also provided them the opportunity to be students who are able to be self-correctors. 

•Identify differentiation needed to help all students meet the goals and objectives of the unit. Discuss any adaptations based on the results of the formative assessments.
Because many of my students benefited from the online review activity that provided them with immediate and individualized  feedback the second time that they took the quiz, I think I should have provided this to all my students the first time that they took this quiz. Furthermore, I think that I should have provided my students more opportunities for individual and penalty free practice with learning this first objective. I realized that almost all of our practice was done in the full class setting which doesn’t always allow each student the opportunity to demonstrate and practice what they know. 

Because my second formative what focused on my students memorizing definitions, I wish that I would have created some sort of mnemonic device or memorization strategy for them to use. After the quiz, I had all of my students recite the definitions together, but perhaps I should have done this when my students were first learning the information. 
•Provide evidence that you are persistent in helping all your students succeed. What specifically did you do for Focus Students A and B?

For student B, I provided him with the opportunity to review again after failing his first quiz. When we were in the computer lab, I spent a significant time working with him one on one. I had him talk me through each of the questions. Not only did I have him tell me his answers, but I also had him tell me why that was the correct answer. Doing this made me realize that this student is quite capable, but he needs individualized attention in order to make him stay focused on the task at hand.

Once again, focus student A proved that he could do fine independently just like any other students. 

	Summative Assessment Data

	Unit Learning Objectives                                     Level of Student Performance on each Unit Objective
       Objective #1:                                                                             20/24- 81% (18 students)
Objective #2:                                                                             3/4- 63% (14 students) 
Objective #3:                                                                             10/12- 100% (22 students) 
Objective #4:                                                                             3/5- 90% (20 students)
•Percentage of students who achieved unit objectives on this assessment (overall results) __63%____

•Disaggregate and analyze (using the chart on page 32 using the same contextual information from your pre-assessment) your results to reveal differences of achievement based on the students that fall within different contextual factors.  What did the disaggregated data reveal?

I was surprised to find that my lowest performing subgroup was that males in my class. While 90% of my female students met my objectives, only 36% of my male students did. I thought that I had appealed to them by using two poems about sports in my unit, but I learned that I need to do more than this. This data is very concerning to me a revealed to me that I really need to work on reaching this subgroup more.

Another group that also seemed to struggle was my minority students because only 2/5 of those students mastered all of my objectives.  Those were really the only two areas that concerned me when I disaggregated my data. 
•Discuss these results in reference to your learning goals and objectives. Did students learn what you intended them to learn? Specifically describe your evidence.
Even though only 63% of my students achieved all my objectives, I think their performance is stronger than this number reveals.  My students only seemed to struggle with the second objective which is what brings that number down. Other than that, 80% of my students or more mastered all the other objectives. Each of my questions directly related to my objectives which can be seen by the fact that I tried my best to use the same bloom’s taxonomy words in my directions.  I am not sure if students really did not have an understanding of objective 2 or my questions were just bad. I am leaning towards the latter because many students had questions about objective two’s questions while they were taking a test. Unfortunately, I could not really help them with this without telling them the answer.  I think next time I won’t make that section short answer because I feel that my students had a better understanding of that objective than the number shows. Overall, compared to my pretest scores, almost all of my students made significant progress. This is most evident by the fact that only two students got objective 3 on the pretest and all of my students got it on the post test. 

•Did Focus Students A and B learn what you intended them to learn? Specifically describe your evidence.

Since only Focus Student A remained with me for my entire unit, I can definitely say that he learned what I intended him to learn. He scored a 43/46 on my test. This is above the class average. With this score, he mastered every single one of my objectives. I was beyond happy with his performance. 
•Discuss at least one intervention for future instruction for any subgroup performing lower than the rest of the class. What changes could be made in this unit to help all students be successful?

I think that I will definitely try to appeal to my male students more. I gave my students a poetry survey at the beginning of the unit, and I want to add questions about what their interests are and what type of music they listen to so that I can tailor the songs and poems that I chose to fit their interests. Hopefully, this would make them more engaged in my unit and make them retain the information that they learn better. 

Since my scores were also low for my minority groups, perhaps I could incorporate poems from writers of different ethnicities into my unit. Before reading these poems, we could learn about the writer. Perhaps this would help my minority students connect more with the material that they were reading. 
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Analysis of Student Achievement

Presentation of Disaggregated Data

Sample

	
	Pre-Assessment/

Diagnostic Assessment


	Summative

Assessment


	Percentage of Students Who Achieved Unit Objectives

	Whole Class:


	23
	22
	63%

	Subgroup;




	Male  11
	0
	4
	36%

	Female 11
	0
	10
	90%

	 ELL 1
	0
	0
	0%

	Native Speakers 0
	-
	-
	-

	Ethnic/Cultural Groups 5
	0
	2
	40%

	Majority Groups 17
	0
	12
	70%

	Identified Students (IEP) 2
	0
	2
	100%

	Non-Identified Students 20
	0
	12
	60%

	Military Connected Students
	0
	1
	100%

	Focus Students:
	
	
	

	Focus Student A
	0
	1
	100%

	Focus Student B
	0
	MOVED 
	MOVED 
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Self-Evaluation of the Instructional Unit

Name:   _______Carly Hinni_________School:  __________Anthony Middle School________

1. Select the learning objectives where your students were the most successful.  Provide two or more reasons for this success (Be specific and provide evidence).  Consider your objectives, instruction, and assessment along with student characteristics and other contextual information under your control. Were Focus Students A and B successful?  Why or Why not?

My students were definitely most successful with my third objective which was for them to classify different types of poems. I quite frankly found this to be the easiest of all my unit objectives. However, I went from having only two students master this objective on my pre-test to all of my students mastering it on my post-test. They showed tremendous strides on this objective since the formative assessment that I gave them where only 54% of them had mastered that objective. I think that this showed that students benefit from getting answers wrong the first time, being able to correct their answers by themselves, receiving almost immediate feedback, and reciting things numerous times as a way of memorizing certain things. I believe my technique of making my formative assessment of this objective more difficult than my summative worked in my favor. 

The other objective where my students were very successful was my fourth objective where students had to decide what a poem means. I improved from having only 4 students achieve this objective to having 20 students achieve this objective. I think that my eight steps for how to read a poem were very successful with my students especially the fact that we repeated these steps over and over again for each of the poems that we read. Another reason that I think my students were successful with this objective is because I took the intimidation out of poetry and made them so much more familiar with it.  We eased into poetry be looking at individual works, then phrases, then song lyrics that they were familiar with, and then more formal but short poems. Because we interpreting so many poems together in class where we could bounce ideas one another, students started to become more comfortable with reading poetry on their own. 
2. Select the learning objectives where your students were least successful.  Provide two or more reasons for this lack of success (Be specific and provide evidence). Consider your objectives, instruction, and assessment along with student characteristics and other contextual information under your control.  Explain any mid-unit adaptations you made to enhance learning for all students.  Discuss what you could do differently or better in the future to improve your students’ performance. What would you do differently for Focus Students A and B?

The objective that my students did the worst on was also the objective that we discussed on the very first day of instruction of my unit which was for students to distinguish between the denotation and the connotation of a word. We reviewed this concept informally throughout the course of my unit but perhaps I should have done a more formal review. These two terms were obviously brand new to my students as only one of my students got this objective right on their pretest and I had numerous students tell me that they had never seen those two words in their entire life. Therefore, I think that having fourteen students being able to master this objective on their unit test is good but it’s not great. By the end of my unit, I think that my students had a good understanding of what these terms meant but that they were more uncertain about how to apply them. Before their first quiz over these terms, I did play them a video about the difference between the two terms. However, I think that I should have also played this video toward the end of my unit to refresh their memory about them. Also, I think that I should have provided them with more independent practice with the same type of question that I used on my test.  We had experience with these types of questions verbally in whole group discussion but I think that sometimes students need a little bit of written practice in order for information to stick. I think that perhaps the question is what through many of my students off and that they were confused about what to do. During the test, this is the number one objective that my students asked my questions about. Perhaps it would have been better to assess this objective using a multiple choice question or fill in the blank. The only focus student that I had left at the end of this unit mastered this objective, so I don’t know that I would do anything different for him other than the suggestions that I have already made.  

3. Discuss how and in what context you have communicated with students, parents, and other professionals about your decisions regarding students’ learning and assessment.  You must address all three.

I communicated daily with my students about their learning by trying to provide them with meaningful comments each time they participated in class or answered a question. I either applauded them for being on track or tried to ask them more questions that would lead them to a better answer. Each day I tried to prepare them for what they were learning by writing both the agenda on the board that told them what we would be doing and the objective that they would expect to be learning. When students were missing assignments or did extremely poorly on an assignment, I tried to have an individual conversation with them to see what I could do to help them. I gave all my students who performed poorly on graded assessments the opportunity to retake the assessment after completing additional review activities. If students did poorly on the unit exam, I required them to have an individual conversation with me about what type of review they thought would be most beneficial for them to have before taking the test again. I did this because I had already tried to give them all the resources for them to be successful, so I thought they might offer some fresh and unique ideas that I could find to help them even better.  
The main way that I communicated with parents during this unit was through the messenger on Infinite Campus. I sent weekly e-mails discussing the topics that we would be covering each week, the assignments that were due, and any online resources that I used in class that I thought parents would find useful to help their students at home. I also e-mailed the parents of the students who failed the first quiz and informed them of the review activities and opportunity to retake the quiz that I was providing them. Throughout the essay writing process, I told parents that they could contact me at any time with any questions regarding the essay. Several parents took me up on this offer and I tried to answer their questions as quickly as I possibly could. In the future, I will try to provide all of my parents with a calendar so they can be more informed about the big picture of my unit. Also, I hope to have a website where I can upload all of the materials that I use in class so that parents can have full access to everything that they might need to help their students. This would also help greatly when communicating with students who are absent. 
Throughout my unit, I communicated with several professionals to help my students. After their first essay prior to the start of my unit, I was very concerned about the writing skills of my students. During their first essay, I gave students an outline and listed all of the requirements of the essay, but I still had students who seemed quite confused about this. Therefore, I consulted the 8th grade student teacher and her cooperating teaching to talk about the skill level of their 8th graders and the things they do to help them through the writing process. They showed me a very detailed outline that they will giving their students for their next essay. This outline showed students the correct format of writing an essay. In each of the paragraphs, there were directions for what to write for every sentences and even some sentences in bold print that they could copy directly from the page. I ended up using a very similar outline for this essay that I had students write for this unit. I also was in constant communication with my cooperating teaching. I mostly consulted her about what materials and expectations were appropriate for seventh graders to learn. She looked at my lessons and assessments and gave me suggestions about what to change in order to make them better. I was also in communication with the special education teacher about what alternative assessments I could give her students in some cases. For example, one of her students completely failed my test. Therefore. I created a review packet for her to complete so that she could master my objectives in another way.

4. Demonstrate that you understand the School Improvement Process in use in your school and explain how your efforts as a professional fit into it.  How can you contribute to achieving the school’s School Improvement Process goals?

Under my school’s Student Improvement Process, teachers were trying to help their students succeed with note taking, reading comprehension, and summarization through the use of Cornell Notes and SCRIBE. I directly tried to help integrate the goal of using Cornell Notes by using it as a note taking technique two times in my unit.  Many of my students had a negative view of Cornell Notes because every single one of their teachers is required to incorporate it. Therefore, I wanted to simplify my Cornell Notes as much as possible and make my students see how this form of note taking could be extremely beneficial to them as students. Because some students still struggle with taking basic notes on their own in the 7th Grade, I made my Cornell Notes guided. Some words were already typed out for them on their note sheets and other words they had to fill in based on the PowerPoint slides that I used when going through this information. The most important part of Cornell Notes for most of my students was the bottom section where they were required to write a summary of the notes that they took. Due to the fact that so many of my students we confused by this concept, I asked them prompting questions that lead them to finding ideas about what to write. Hopefully, using a basic form of Cornell Notes and guiding them through the process, my students will soon be able to complete notes like this from scratch and on their own. Because all the key words are on the left side of Cornell Notes, I showed my students that this could easily become their study guide for quizzes and test by folding their paper in half between the two columns. This hopefully helped my students see how useful taking notes like this can be.
While I did not directly use SCRIBE, I did take my students through a similar process of guiding them through their writing process and teaching them how to summarize when they wrote their final essay over my unit. The first way that I had them organize their thoughts was by having them complete a brainstorming worksheet. Next, I gave them an extremely detailed outline about what to write. This outline included prompts for them to incorporate transitions into their writing which is a major part of SCRIBE as well.  The first part of their essay instructed them to pull out the most information from a story and put it in their own words which is also tried to SCRIBE as well.  I believe that I was able to uniquely incorporate all of the goals of scribe into my writing assignment but just in a different way. 
5. Reflect on possibilities for professional development.  Describe at least two professional learning goals related to your professional strengths and weaknesses revealed by teaching this unit.  Identify two specific activities you will undertake to improve your performance as a teacher in the critical areas you identified.

One of my goals will be to improve my communication skills with parents. The ways that I plan on improving this weakness of mine is by creating a website where I post everything that I do in class. I had my own students use Google Drive to post their essays, but I thought that this would also be a great place for me to post my own materials. I could take pictures with my IPad and upload them, upload all homework assignments, and perhaps even upload video discussion of any important class lectures. This would help my parents to be informed of everything that is happening in my classroom and it allows them to have access the materials they might never see their students bring home. At the beginning of the year, I would give all my students and their parent’s access to this account. Other things that I have thought of are trying to invite students to have conversations with their parents through different assignments that I give them. For example, I could have had my students interview their parents to see if they write poems, have a favorite poem, or even a favorite song. The goal of this would be to make the parents of my students more connected with what their child is learning in school. I found a book called “Parents and Teachers Working Together” by Carol Davis and Alice Yang. Hopefully, reading this book would provide me with more ideas to improve my communication skills with parents. 

Another weakness that I have identified through teaching this unit is classroom management. Therefore, my second goal is to improve my classroom management. The only way that I feel like I can improve on this is by practice, trying out new strategies and seeking out new strategies. There are several books that I am considering reading to help me improve this skills. They are “Love and Logic” by Jim Fay, “The First Days of School” by Harry Wong, and “Classoom Management that Works” by Robert Marzano. I am particularly interested in reading the book by Marzano because all of the strategies that a provided in the book are research based. Although it seems quite painful, I think recording myself teach might help me as well. Hopefully, this would help me identify what I am doing right versus wrong quite easily. Another thing that I hope to do that will help me to improve in this area is to observe as many teachers as I possibly can. Again this will help me to identify things that work and don’t work to keep a classroom under control. Lastly, I will attend any professional development session or seminar on classroom management that comes my way because I have identified that this is a major weakness of mine.
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Analysis of Classroom Learning Environment
	Creating an Environment of Respect and Rapport


	In order to establish and environment of respect and report, I started off by greeting each of my students by his or her first name as they walked through the door. To get to know my students further, I began asking questions such as what did you do over the weekend or what plans do you after school. Once I knew a little bit more about what my students’ interests were I  could ask them more specific questions about their life such as how did you game go or how was your band concert. These questions hopefully showed my students that I care about them as people even outside of my classroom. Also, many of my students became more talkative with me before and after class and they were more likely to participate in my classroom discussions. 

Another way that I tried to encourage positive verbal communications was my stressing how important to was to being willing to contribute something to our discussion. Many times I told my students that they had to get rid of the fear of being wrong in my classroom. I told them that attempting to answer my questions and being wrong was always better than not saying anything at all. This lead to increased participation in some of my classes. However, I also stressed that there was a difference between a relevant and irrelevant comment and that everything they said had to be directly related to what we were currently talking about. If a student seemed to bring up a comment that seemed to be off task, I would simply tell that we were going to talk about more relevant information. I would also add that I would be more than willing to listen to him when class ended. 

As far as nonverbal communication skills go, I tried to make sure that each of my students attempted to be active listeners when I or other students were talking. This involved telling students to sit up straight in their chairs and telling my students to wait until their audience was silent before they shared their comment. I made it clear that what my students had to say was important so everyone must be quiet enough to learn from each other. 

To foster positive social interactions, almost all of my discussions were done as a full group. This allowed students to engage in educational conversations with one another while they continued to learn. I also did this my frequently having a question of the day for my students to respond to. While these questions sometimes seemed silly to me students, they taught them necessary tasks of speaking and listening while also helping us to get to know one another. Some of my most successful classes were the ones where students were very open with answering the question of the day. Because my students got to know each other better through doing this, they felt far more comfortable engaging in classroom discussions with each other. 



	Establishing a Culture for Learning to Encourage Student Engagement and Responsibility

	· Active engagement in learning
In order to encourage active engagement in learning in my classroom, I tried to use a wide variety of activities in my classroom to gain their attention and also prevent the repetitive nature that can frequently develop in a standard English class. The first way that I promoted active engagement was through my attention set whether it was watching a video, answering a thought provoking question that relating to our content or that related the content to their lives, or having a race to see who could complete a puzzle the fastest. With visual, kinesthetic, and written activities, I hoped to capture my student’s attention. 

In the core of my lessons, I also tried to capture my students’ attention by using a variety of activities and I always tried to get my students to relate what they were learning to their own lives. We took notes, listened to music, wrote poems, annotated poems, and discussed them. By starting my poetry unit by looking at the lyrics from Billboard Top 100 Songs, I hope to make my students see that poetry surrounded them in their everyday lives and they enjoy poetry daily. 

Another way that I encouraged the engagement of my students is by challenging them. I admitted to my students that many people find poetry very difficult and compare analyzing a poem to solving a complicated jigsaw puzzle, and I tried to stress that it was quite rewarding once you finished solving a puzzle/ discovered what a poem meant. I challenged my students to read Shakespeare and other difficult task. They saw this as a challenge, and they rose to the occasion. 
· Student responsibility for their own learning
While we did a review activity in class, I also had students review on their own with the help of a website, study guide, and notes. For their essay, students were also responsible for creating their own thesis and topics that were based on their analysis of two poems. On the days where we read poems together in class, my assessment was quite informal. I encouraged my students to ask questions and participate as we analyzed and annotated the poem because if they didn’t understand something that was the only way that they could let me know. In the end, almost all of my students showed that they were successful at figuring out what a poem means because of their high test scores and performance on that objective. I also taught student responsibility for their own learning by using peer editing checklist during my essay writing process. Students were held responsible for correcting each other’s work, and then it what up to the students what they wanted to do with the feedback that they received from their peers. I also maintained my coorperating teachers rule that any student could redo an assignment that they earner lower than a C on. In order to redo the assignment I did require that the students have a conversation with my first about what they thought they needed to do in order to do better on that assignment or assessment. 
· Student commitment to the subject
I encouragement student commitment to the subject by having my students read a variety of different poems and having them use the same strategies in order to analyze them. For example, they analyzed what a song meant, a Robert Frost Poem, a poem from a local poem, and a Shakespearean sonnet all using the same technique. I did this in hopes that they would realize that the steps useful to understand one poem are useful to all poems. Also, when a small group of students did not do well on their first quiz, I made them retake it. I wanted them to become committed to learning the material and continued to discuss how these skills were very important and that they would use them for the rest of the career. 
· High expectations for achievement 
I showed that I had high expectations for achieve because I tried to pick difficult poems for my students to analyze. Shakespeare is difficult for many people; even college students struggle it. I still expected my students to analyze one of his poems with guidance and they were able to do it. Another way that I set high expectations for achievement was by allowing my students to retake their first quiz and providing them with review before the retake. I made it clear to my students that this information was extremely important for them to learn because it would be referenced in the rest of their English classes until they graduated high school. This shows that I was extremely persistent with making sure that they learned the information. Furthermore, it wasn’t important enough for my students to just know some examples of figurative language, I wanted them to be able to identify a variety of different examples which is why I used so many throughout my lessons. 
· Student pride in work

I helped my students show pride in their work through various strategies. The first strategy that I used was telling my students that I would be hanging their Lyric Illustration Project around the room. I could see the excitement on some of my students’ faces when they walked into the room and saw that theirs was hanging. Another way that I did this was by asking my students read the Poetweets and Twaikus that they completed for homework aloud in front of the class. Overall, I wanted to teach my students that any work they complete should be of high quality so that they want to share it with their peers. I also think that my students knowing their essays would be edited by another person helped to develop student pride in their work because they wanted to show whomever read their paper that they were a good writer.


	Managing Classroom Procedures 

	· Student responsibility 
I promoted student responsibility by reminding my students once at the beginning of class to write in their planners. This information included what we would be doing for the day as well as any upcoming due dates. If a student missed class, I expected them to come to me and ask questions if they had received the materials from the office already. If they had not done that, I would give them the materials and tell them to see me outside of class if they needed help. Similarly, I told my students that I was always available to help them outside of school, they just needed to make an arrangement with me.. 
· Smooth operation of the classroom 
My classroom was operated smoothly by me having well thought out lesson plans and me being fully prepared for each class that I taught. By teaching this unit, I learned that if you are prepared and have your entire materials ready for class; you get to worry less about the small things and more about being a great teacher. Each day of class I wrote the agenda on the board. This not only helps students stay organized in their planners, but it also helps students know what to expect in the classroom. I slowly learned that before any non-traditional activity such as completing a puzzle or playing that flyswatter game that I had to explain not only the basic rules of the activity but also the rules for behavior for the activity. When rules for behavior are not clearly, seventh grade students will feel the need to goof off. 
· Efficient use of time (e.g., organizing and managing groups of students, distribution and collection of materials, use of student helpers, transition between activities, etc.)
Once again , because I was so prepared and my lessons were so thorough it allowed me to use time very effectively. I tried to incorporate a lot of multitasking into my classroom. For example, while students worked on an activity silently and individually, I used that as a time to pass back their papers so that it did not disrupt any of my classroom time. If for some reason passing back papers did not happen during this time, I was more than willing to let my eager students help me with passing back papers. Several of my activities used PowerPoint presentations which definitely helped with the transition between activities because each slide would prompt what to do next. If I asked students to do something in groups, I would usually have them pair up with the people around them because that was the quickest way to do so. 


	Encouraging Appropriate Student Behavior


	· Establish clear expectation of conduct
Like I stated previously, I made sure to establish clear expectations of conduct before starting every activity that I started. For example, if students were completing a quick write, I told them that they should be completely silent while they completed this activity. In discussions, I stated several times that each student need to raise their hand if they wanted to speak so that we could hear the great things that their peers had to share with us. In review games, I was firm in stating that if a team was out of hand with talking, shouting out answers, or any inappropriate behavior that they would lose points. To establish these expectations, rather than just state them, I had to follow through with any of the consequences that I listed or else they would just be empty statements.
· Monitor student behavior 
I monitored student behavior by constantly moving around the room. I tried to always be walking around the room when I thought so that I could be aware of all the student behavior that surrounded me. 
· Respond to behavior that does not meet your expectations

I used both verbal and nonverbal cues to tell my students that their behavior was not meeting my expectations. Verbally, I would say things like please stop that, Turn around in your seat, and focus your eyes to the front of the room. Nonverbally, I used close proximity on students who were mistaking, tapped on their desk, or gave them a stare of disapproval. Talking too much and socializing during inappropriate times was a major problem in several of my classes and was something that I struggled with constantly. However, I do feel like I made improvements with handling this throughout my unit. Overall, I learned that being silent until students stop talking is the most effective mechanism for handling disruptions. This requires a lot of patience but pays off. Talking over the students and saying Shhh is something that does not work. Another technique that I had to use throughout my unit is moving disruptive students away from problematic areas. After a student has received both nonverbal and verbal cues that their behavior is inappropriate, they do not deserve another warning and moving them is the only solution. I found that by doing these students behaved much better when they were allowed to return to their seat the next day. 


	Organizing the Physical Environment


	I chose to have my seating arrangement in a horse shoe with some seats in the center of the horse shoe. I tried the make the space between the desks easy and wide enough for me to walk through.  This allowed me to reach all of my students very quickly.  For most of my smaller classes, I didn’t have to even place students outside of the horseshoe which was ideal. It also created a great atmosphere for classroom discussion (which poetry is all about) because everyone could see each other’s faces and the board for the most part. This arrangement also made it easy   for students to talk with a partner next to them because most people had a person of each side of them.  I tried to position my students with hearing impairments, visual impairments, and attention problems near the front of the room to optimize their learning. Luckily, there were not real safety concerns that I had to adhere to in the classroom and everyone was able to easily exit the classroom with this arrangement. 
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Formal Observations

Guiding Questions for a Single Lesson

Name:   ______________________________School:  _______________________________

Grade Level/Subject Area: ________________Date of Lesson: _______________________

(The following form is adapted from Danielson, 1996, and the KSU Student Teaching Handbook)

1. What are your goals and objectives for the lesson?  What do you want the students to learn and be able to demonstrate?

2. Why are these goals and objectives suitable for this group of students? What evidence do you have that you have high but reasonable expectations for your students? (Refer to Contextual Information in Entry 2)

3. How do the goals and objectives build on previous lessons and how do they lead to future planning?

4. What difficulties do students typically experience in this area and how do you plan to anticipate these difficulties?

5. How do these goals and objectives align with a.) National and/or state standards, b.) District standards, goals, or scope and sequence, c.) School Improvement Process? 

6. How do you plan to engage students in the content?  What will you do?  What will the students do?

7. What instructional materials, resources, and technology will you use?

8. How do you plan to assess student achievement of the goals?

Guiding Questions for a Single Lesson

(Continued)
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a.  Instructional Strategies: (Include a variety of strategies, questions, and discussion prompts to 
encourage learning and meet diverse needs.)

Rationale:

b.  Grouping of Students:  (Individual? Small group? Whole group?)

Rationale:

c.  Sequence of activities:  (Indicate on your plan the time allotted for each.  You may simply attach the plan from which you teach.)

Rationale:

d.  Strategies to promote equitable opportunities for all students and adaptations to address different student backgrounds, interests, approaches to learning and/or special educational needs. (Refer to Contextual Information from Entry 2). 

Rationale:

e. Are there any special circumstances of which the observer should be aware?

Formal Observations

Reflections on a Single Lesson

Name:   ______________________________School:  _______________________________

Grade Level/Subject Area: ________________Date of Lesson:  _______________________

(The following form is adapted from Danielson, 1996, and the KSU Student Teaching Handbook)

1. As I reflect on the lesson, what did I do to actively engage the students? What evidence do I have (based on observations of students) that students were actively engaged?

2. Did the students learn what I had intended (i.e., were my instructional goals and objectives met)? Were my expectations high yet reasonable? Was I persistent in helping all students achieve success? What is my evidence?

3. Did I alter my goals, strategies, activities, student grouping and/or assessment as I taught the lesson?  If so, what changes did I make and why did I make these changes? 

4. Were my strategies and activities effective?  What is my evidence?

5. To what extent did the classroom environment (Respect and Rapport, Culture for Learning, Classroom Procedures, Encouraging Appropriate Student Behavior, and the Physical Environment) contribute to student learning?  What is my evidence?

6. Was my assessment effective and useful to my students and me?  Describe an instance in which my feedback positively affected a student’s learning.

7. If I had the opportunity to teach this lesson again, what might I do differently (describe at least one thing)?  Why?
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Professional Logs
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Name: Carly Hinni                                                                        School: Susan B. Anthony Middle School                      

	Date
	Person Interacted With
	Type of Interaction
	Purpose
	Impact on Teaching and Student

	8/23
	Parents 
	Parent Meeting 
	To ask parents how to handle their child’s IEP and special needs in the classroom 
	Learned how supportive some parents are and the incredible insight they can provide about a student 

	8/26
	Parents
	Back to School Night 
	Made the first face to face contact with many of my parents and introduced myself to start building a relationship
	I became more comfortable talking to parents and was given some helpful information about some of my students. 

	9/5
	Visual Specialist 
	IEP Meeting 
	Discussed how to help a student will a visual impairment best in order to ensure his success for the future
	Learned that the library has many audio books and enlarged print books that this student can have access to and that many students with special needs are self-conscious about receiving extra support

	9/6
	Parents 
	Parent Meeting 
	Discussed a gifted students poor behavior and lack of effort in class and asked the parents how we should handle it 
	Learned that many students might misbehave because they are bored or aren’t being challenged enough in their classes 

	9/20
	Parents 
	Parent  Meeting 
	Discussed two students lack of effort and missing assignment with their mother. Learned about their medication history and medical issues that they’ve dealt with 


	When a student is missing an assignment, it might be because of something much bigger that they are experiencing at home. We need to make an extra effort with these students.

	9/23

and 

9/25 
	Parents 
	Parent Teacher Conferences 
	Because it is still early in the year, we mostly discussed their MAP scores or any major concerns such as behavior and turning in work 
	Almost always, there is a logical reason for why a student acts/performs a certain way. Therefore, having conversations with parents can make a teacher more understanding 

	10/11
	Parents 
	Parent Meeting 
	Parent requested to have a conference with us about her son’s average to below average performance 


	Learned that while a student might not be on our radar in terms of performance, he or she might not be meeting a parent’s expectations , so we need to learn how to remedy the situation 

	10/15
	Parents
	IEP Meeting  
	Discussed the IEP of a gifted student  
	Learned that a behavior plan can be incorporated into and IEP, even for a gifted student. Some gifted students act out because they feel a sense of entitlement 

	10/22
	Parents
	IEP Meeting 
	Discussed setting appropriate student goals for a gifted student and how we can challenge that student 


	Learned that gifted students have their own set of unique needs. There are even levels of “giftedness” so we need to make sure that we are meeting each students needs 

	10/28
	Parents 
	IEP Meeting 
	Discussed a student with a learning disabilities struggles and what we can do to help her 


	Learned that students may resist services that a school wants to provide for them. This is why an IEP needs to be revised each year so that we can make sure that we are meeting the needs of each student 

	11/1
	Parents 
	Parent Meeting 
	Conducted a phone conference with the entire team with a student’s father who lives out of state
	Divorces can severely effect a student’s academic performance if parents disagree on the expectations that they set for their children 

	11/5
	Sylvan Learning Representative 
	Discussion of a student 
	Representative wanted to get our opinion of a student so that she can help this student improve his/her weaknesses 
	Sylvan can be an excellent resource to help students, so having a conversations with them can be extremely helpful because it keeps all parties on the same page. Both groups are able to offer suggestions 

	11/7
	Parents 
	Parent Meeting 
	Discussed a new student from a military background who has been to MANY different schools 
	Constantly moving around can definitely create gaps in a student’s learning. It is important to talk with the parents of new students so that you are up to date on what their academic level is. Otherwise, they can easily fall through the cracks 

	11/18 
	Parents 
	Parent Meeting 
	Discussed a student who has F’s in multiple classes and what we can do to help get her out of this hole 
	Some students do not handle being absent very well. If they do not have a good organizational plan in place, this can lead to them feeling extremely overwhelmed. We need to reach out to students who fit this description when they are absent 

	11/18

11/20
	Parents
	Parent Teacher Conferences 
	Discussed students’ performance on my poetry unit and their behavior as well 
	Sometimes parents are more concerned with hearing about their student’s behavior in class than their grades

	11/19
	Parents 
	SIT Meeting  
	Discussed students poor performance in multiple classes and adaptations we can use to help  
	Sometimes bringing in a student into a parent meeting can be very effective because you can hear directly from them what they think their struggles are and what they can do to improve

	11/21
	Parents 
	SIT Meeting 
	Discussed how we are very concerned for a student and have been starting to wonder if he should be diagnosed with autism 
	Documenting interventions that you use with a student or certain strange behaviors that a student exhibits is extremely important because. Also, communicating with parents about this is extremely important as well because they can also reveal key information 

	
	
	
	
	


Based on your experiences and information from this log, (1) identify your professional strengths and weaknesses in terms of your ability to interact with families, community, and other educational personnel to support student learning, (2) at least one professional goal for continuing to grow professionally in your area of weakness, and (3) plans for achieving this goal.
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Professional Logs
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Name: Carly Hinni                                                                        School: Susan B. Anthony Middle School                      
	Date
	Event

(E.g., committee meeting, QPA/NCA activity)
	Contribution / Insight
	Impact on You,

Other Teachers,

Students, Parents

	8/14-8/16
	Silver 7 Team Meeting
	Discussed the key health issues of the students on our team because they will effect them in the classroom
	Knowing our students health condition impacts their seating, physical activity, attention, etc. We need to know this information so that we can help them best. 

	8/19-8/23
	Silver 7 Team Meeting
	We reviewed epi pen training and discussed a list of student  information from previous teachers
	We learned some shocking information about our students. It is good to be aware of this information so that we can help our students best. However, we also need to try and not pass judgments about these students because of their background. Every child is capable of learning. 

	8/26-8/30
	Silver 7 Team Meeting
	Met with Jeane Disney about working on our teams 
	Our team will work on having more collaborative discussion. This is key because we need have deep discussions on how to best help our students on a daily basis 

	8/27
	Safety Meeting with Mr. Payne for New Staff
	We discussed all the drills that are done during safety week and their differences. 
	I will be able to help keep my students safer in dangerous situations. I can relay all the information I learned to my students and other staff members. 

	9/9-9/13
	Silver 7 Team Meeting
	Discussed students who have F’s in multiple of our classes and tried to schedule parent meetings with the students that do so we can get them on the right track. 
	I will talk to the students with F’s about their missing assignments, so that I can show them that I care about their success. Some of them need someone who is constantly on their back about assignments. 

	9/9 
	Staff Meeting 
	We went to St. Thomas Moore to go over our evacuation plan and then reviewed how to make a smart goal. 
	I feel more confident about what to do in an evacuation drill. All teachers will be able to keep our students and ourselves safer. 

	9/13
	School Dance 
	I got to see how my students interact with one another in a non-academic setting. 
	Other teacher in the school appreciated my help with this event. I am building better relationships with my students and showing them that I care about them as people. 

	9/16-9/21
	Silver 7 Team Meeting
	Discussed students with multiple F’s, students who might need food packs on the weekend, and other troublesome students
	We are trying to help student succeed and make sure that their most basic needs are provided for. We are figuring out if a student is not succeeding do to lack of effort or lack of understanding through our discussions. 

	9/16
	Staff Professional Development Meeting 
	Discussed the schools goals for this year and was given examples about how to use Cornell Notes and SCRIBE in the classroom. 
	All of the teachers including myself should feel confident about using either SCRIBE or Cornell Notes. We learned that they have been successful for several teachers and that students benefit from them. 

	9/23-9/27
	Silver 7 Team Meeting 
	Discussed students’ SIT plans that we were seeing for the first time 
	Even though a student has a sit plan, they can still fall under the radar. Many SIT plans we looked at had not been updated in years, which leaves our team with a lot of missing information and leads to the suffering of a child. 

	9/30
	Staff Professional Development Meeting 
	Talked about interdisciplinary reading, Cornell Notes, and SCRIBE
	Our district goals include using Cornell Notes and Scribes. Some teachers are confused about how to incorporate this into the classroom so teachers offered suggestions and showed evidence about how these two tools work 

	9/30-10/4
	Silver 7 Team Meeting 
	Discussed students with multiple F’s and students on our team that have IEP’s 
	Some students will refuse the help of a para. Although this might hurt a student, there is nothing we can do to make them. Therefore, we need to think of other modifications we can make for those students

	10/7-10/11
	Silver 7 Team Meeting 
	Discussed students of concern. Some of our concern was on students who have IEPS and some involved social drama 
	When there is severe drama between students, it definitely impacts their learning. Many of our students who are failing are also involved with the drama occurring on our team. We need to resolve this by involving the counselor, contacting parents, and trying to keep these students away from on another 

	10/14
	Staff Professional Development Meeting
	Watched the blood borne pathogens video 
	Our number one priority in school besides learning is keeping students safe, so knowing how to handle blood in the classroom is essential

	10/14/-10-18
	Silver 7 Team Meeting 
	Talked about students who are of concern in terms of grades and students who are on IEP’s 
	It is extremely important to be in contact with the Special Education teacher because she can sometimes develop a more personal relationship with those students and offer more insight about why they might be performing a certain way 

	10/21-25

	Silver 7 Team Meeting
	Talked about what students are doing well in our classrooms and who should be recognized as being a positive role model for other students 
	In order to keep team meetings more positive, it is good to talk about the students who are doing something right as opposed to always talking about the ones that are doing something wrong. 

	10/28-11/1
	Silver 7 Team Meeting 
	Discussed at length behavioral issues that one of our students is exhibiting in all of our classes. Discussed a future SIT meeting with the parent of a student and what we might want to discuss with that parent.
	Before meeting with a parent, it is important for teachers to discuss their issues with a certain student so that everyone is on the same page. Also, if a student is being disruptive in all of his or her classes, it is important to think of a bigger plan of action to handle this 

	11/4-11/8
	Silver 7 Team Meeting
	Talked about students with multiple absences and students who are failing in multiple classes.
	As soon as you see I problem with a student in multiple classes, a team meeting need to be called. 

	11/4
	Staff Professional Development Meeting
	CASA representative came and spoke to our staff
	Don’t ignore your suspicions. Follow your gut instincts. As an educator, I am a mandated reporter.

	11/11-11/15
	Silver 7 Team Meeting 
	Talked about our students on IEP and discussed with our social workers students that should be considered for adopt a family.
	If you are aware of low income students, talk about these students with your social worker because she can often find resources to help these families 

	11/18-11/21
	Silver 7 Team Meeting
	Talked about grades of students and then had meeting for the rest of the week 
	Sometimes you have so many meeting each week regarding individual students that you have no time to meet as a team. This makes it very important for you to use all of your team time very effectively and efficiently. 

	11/25-11/26
	Silver 7 Team Meeting 
	Talked about what students’ parents we should bring in for meetings 
	If you can’t get in contact with a parent, you need to keep trying even though it might be frustrating because sometimes it the only thing left that you can do to help a student. 

	12/2-12/6
	Silver 7 Team Meeting 
	Talked about a student who is bullying another teacher and a parent who missed her scheduled meeting after many efforts to contact her 
	Team members need to stick together when dealing with a difficult parent and understanding that bullying is not acceptable. When this happens, it is necessary to get a principal or other administrator involved. 


Based on your experiences and information from this log, (1) identify professional strengths and weaknesses related to your participation in and contributions to school and district improvement, (2) at least one professional goal for continuing to grow professionally in your area of weaknesses, and (3) plans for achieving this goal.


[image: image18]
Professional Logs


[image: image19]
Name: Carly Hinni                                                                        School: Susan B. Anthony Middle School                      

	Date
	Event


	Benefits / Learning Derived
	Plans for Continual Growth

	8/13


	Epi Pen Training with School Nurse 
	Learned how to handle an allergic reaction 1) Call 911 2) Get/send for the nurse 3)Administer epi pen 4)CPR 
	I will stay up to date on all useful medical training and review CPR practices 

	8/20


	Seminar 
	Learned proper format of LP’s, discussed gaps with our students and ELL students, review proper library procedures, and reviewed our Philosophy of Education requirements 
	I will discuss ELL issues with my team. I will revise my philosophy and update my resume. 

	8/21


	PLC
	Discussed our confusion with the Common Core standards in relation to grammar 
	I will research online and at the K-State library to see if I an find any resources to help us with the Common Core and grammar 

	8/27


	Seminar 
	Discussed Entry Two in depth and looked at an previous students final copy of Entry Three 
	I will continue to take notes and try to get to know my students as best as I can so that I can have a strong Entry Two

	8/27
	Meeting with Ingrid Seitz (KSU Supervisor) 
	She gave us advice on how to handle having a sub in the classroom and got to know where we were in the process of student teaching. 
	I will continue to build relationships with my students so that I have them on my side when there is a sub in the classroom. 

	8/28


	PLC 
	Discussed setting goals for our students and using date to prove that you have accomplished something 
	I will use Pre and Post test in my Unit. I will learn more about MAP testing and what the scores actually mean. 

	9/3


	Seminar 
	Discussed how to handle students who refused to do anything- make them come in during lunch, make the content relevant, work one on one with that student. We also talked about mistakes rookie teachers make 
	I plan to look at Mrs. Getz’s books about classroom management

	9/4


	PLC   
	We viewed the Common Core list of suggested texts to teach in our grade levels and reviewed smart goals. We discussed creating a common assessment to use for our students in 7th and 8th grade.
	I will go through the suggested list of texts and pick out the ones that I think are most appropriate for my students 

	9/10


	Seminar 
	Met with the school social worker and discussed how home life might be effecting our students in the classroom. 
	I will try and find out which of my students come from Ogden because I have learned that they have quite a unique background and sometimes feel isolated from the rest of the school.

	9/17

	Seminar 
	We discussed writing goals and objectives for our unit and what we need to have in order to start teaching our unit. We talked about how to deal with students who say they can’t do something. 
	I will search for exciting resources for my unit, pick out the standards that I want to address, and start planning each day of my unit. I will start saying “show me what you can do” or “show me how close you can get” instead of immediately guiding students to the right answers so they can start to think on their own. 

	10/1
	Seminar 
	
	

	10/8
	Seminar
	We met with another teacher to discuss compass learning. We also talked about incorporating math strategies into our units and using authentic assessments in the classroom. 
	

	10/9


	PLC 
	We discussed text examplars to use in our classroom. We also talked about aligning our common assessment closely so that we know what are students can do with and without accommodations. 
	I plan on learning more about what texts are appropriate for the age group that I teach but that are also as challenging as the common core want them to be. 

	10/23
	PLC 
	We got information about the four areas that our state assesses our school on. We learned that we must meet one of these four areas each year. 
	I was a little confused by all these numbers, so I am going to do more research about the level of performance each teacher’s students are expected to have. 


Based on your experiences and information from this log, (1) identify your professional strengths and weaknesses identified through your professional development experiences, (2) at least one goal for continuing to improve your teaching, and (3) plans for achieving this goal.

Entry 1





Philosophy of Teaching





Entry 2











Entry 3, Part 1





Unit Overview





Instructional Unit Objectives








Entry 3, Part 2





Simile			Metaphor 		Hyperbole


Personification 	Onomatopoeia 	Alliteration








Name:__________________________________Hour:___________


Figurative Language Quiz 


FORMATIVE ONE 


(14 points)





DIRECTIONS: Identify the type of figurative language that is used in each sentence by writing the correct letter that corresponds to each type of figurative language in front of each sentence. Each letter or type of figurative language will be used twice. (1 point each)











13.What is the difference between the connotation and denotation of a word? (2 points) 


Denotation-  dictionary definition 


Connotation- emotional meaning 








Name:__________________________________Hour:___________


Figurative Language Quiz 


FORMATIVE ONE RETAKE


(14 points) 








DIRECTIONS: Identify the type of figurative language that is used in each sentence by writing the correct letter that corresponds to each type of figurative language in front of each sentence. Each letter or type of figurative language will be used twice. (1 point each)














13.What is the difference between the connotation and denotation of a word? (2 points) 


Denotation-  dictionary definition 


Connotation- emotional meaning 








Elegy 		Free Verse		Ode 			Sonnet 		Lyric		Narrative





Harlem Night Song by Langston Hughes


Come,�Let us roam the night together�Singing.


I love you.


Across�The Harlem roof-tops�Moon is shining.�Night sky is blue.�Stars are great drops�Of golden dew.


Down the street�A band is playing.


I love you.


Come,�Let us roam the night together�Singing.








A Minor Bird by Robert Frost


�
�
Let us roam the night together�Singing.


I love you.


Across�The Harlem roof-tops�Moon is shining.�Night sky is blue.�Stars are great dro








Dreams by Langston Hughes 


Hold fast to dreams�For if dreams die�Life is a broken-winged bird�That cannot fly.�Hold fast to dreams�For when dreams go�Life is a barren field�Frozen with snow. 








Dreams by Langston Hughes 


Hold fast to dreams�For if dreams die�Life is a broken-winged bird�That cannot fly.�Hold fast to dreams�For when dreams go�Life is a barren field�Frozen with snow. 








Entry 3, Part 3





Entry 3, Part 3





Entry 3, Part 4





Entry 4





Entry 5





Lesson Plan Format:  


Use the lesson plan format that suits your situation.  As you do so, consider the following elements:


(You may choose to write your notes on this document or use it as a check sheet for your planning.)








Entry 6





Interactions with Families, Community, and Educational Personnel


(To Enhance and Support Student Learning)





Entry 6








Involvement in and Contributions to School and District Improvement


(To enhance and Support School and District)





Entry 6








Professional Development Experiences


(To Enhance Your Professional Growth)








